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This module was developed as one of elght dlSSemlnatlom
packages which were being prepared under an B.S.E.A. Title III
_ ‘project. - The. Mesa Public Schools worked in concert with the: _ -
wj—*-—Americanmlnptitutes~for~Pesear h*{AIR}~1n‘thls Tltle*iEI pre;ectrf4~'*"~

W ' It should pe” noted that w at is being presented here is 1n&or—

S _m1tlon on Mesa's oh-going long-range project in career guidance,
.counsellng, placement and follow-up; funded not only by Title IIL
but also:by Vocational Education Part D Exemplary and District
"funds. A" key clement of this project has been the designing;
field testlng and flnal productxon of, Ptaff development tralnlng
'packages.' , , ,

.The specmflc partlclpatlon of E S.E.A. Tntle III comprlaes

an intégral part of the total process. for orlentlng counseling

. services toward specmflc.rtudent outcomes

in an accountablllty

‘Title IIT is housed in the Arizona Department of Education.

.+ ‘model.
. -under: urs.-Caronn Warncr, Super ntendent of Public.
The Title III staff is directed By Fred J. Sughrue a

,structlon,
the consul=~

;{}utant assmgned to, thl$ project is
-iijpeCLallst. - : .

For additional inf
Write or call: (602) 962-7331
Exemplary Project Director
Byron E. McKinnon
Guidance Director
Mesa Public¢ Schools ,
~.Guidance Servmcor Contcr ‘
140 South Center '

. Mesa, Arizona 85202

@.S

1nformatlon on thesg

2 Udall Educatmon Program

yrojects. ..

‘Title III Director
Duane Richins
Guidance Spec;allsx
Mesa Public Schools |
uidance Services Center
. 140 South Center
.Mvsa, Arizona 85202
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OVERVIEW

- Coordinator's Gulde - Appendlx A ‘
%, =~ Tape-slide introduction '
- '~ .Plowchart to the comprehensive - approach
' o Module ‘goal.and objectives :

- = Instructional materlals (module)
Group activities . . :
Simulation activity .
"Application procedures . . w
Pre- and Post-assessments
‘Further references ’

 JE SO G S X

ackages are d051gned so that you may wolk at your own pacc but

- should not take ovor 20 hours to complete.

The: modulo 1Lsolf contains the flowcharL to LhﬁTEOmprehonoive

‘approach, the package goal and objectlvea, 1nutructlonal materlals,k
and group aot1v1tles. The flowchart deflnos the foux major phases
- 1

of the comprehen81vo approach to, devclop;ng guldance, counsellng,

and placement proqrams and how they relate to each other.

“ w‘.b\\\;\j o

This umodule" 1a_part of a package whlch 1ncl‘des the folIOW1ng~
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.. - The preced%ngud%agran*illustratesthe partsrof theioomprehen—“‘
f_sive'approach'you will-be learning about'in'%hese staff development
'paokages:. Each of- the packages helps the reader to develop one or *

'~ more of the competenc1es llsted. The-general purpose of, thlS module .

"and the spec1f1c outcomes that you should achleve . through 1t are |

.-summarligd below through the goal Statement and package objec?lves.

Madle o il

WODULE GOAL

The maln purpose of this” module 1s to help you plan, .mplel

ment, and evaluate a paraprofesslonal school guldance pro ram in .

your OWn settlng, by acquaxntlng you with ‘the hlstory, d velop—

ment, and major 1ssues in- the utlllzatlon of paraprofes 1onals.

w%a--q- XIREXR I LoD 2 =Lt e re
BN X . ; - v . / .

TR v FEABLAN AW AN 30 g

MUDULE UBJECTIVES

v - - A

16 - 19 .. -l. State, in writing, the general/ nature of the
\ - model for paraprofessional services you will
use to plan paraprofosslonal programs in your
: L own setting, and give a ratignale for your . =
T . choice. Your statément will/ include a discus-' .
A : ~sion of the. three major dimgnsions of -the model .
7 : .- you choose, as well as.a byrief -description of
: the type of people you will seek and whether
i ‘ o . or not you expect to pay. hem. Your ratlonale
o - will include the needs in/your .setting which'
e - you feel a trained parapyofessional-would be
" . i _upcc1aily guallfted to flll " . e
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' '2.,.Llst the types of tasks paraprofe551onals in f;'h

" your sétting will “be responsible for accom-
vpllShlng. Your statement will include, ‘where '
‘appropriate, ‘ah indication of the student
outcomes to be achieved for each type qﬁ task.

3

‘3. Prepare a plan for 1nsL1tutlonallzlnq the:

paraprofessional position in the organization

28 - 31

. you represent. Your plan Will List your : YEcom=
mendatlons&for addressing five majox, concerns:
a), 1n1§1al and contlnulng fundlng for: the-
-.', ‘position X
~*p) client and staff cooperatlon with
. »g;‘paraprofe551onals : :
o)) Dartlclpatlon of 1nst1tutlona1, com-
- munity, and glient members in program
planning- and -operation
d) the selection and preparation of
.counselors for the role of parapro~
. fessional- trainex and/or supexvmsor,
: and
e) prov151on for paraprofessmenal career
moblllty

LIRY A

P
. 3

4. Llst the selectlon cr;terxa you will use to

choose individuals tp £fill paraprofe sional
positions in your setting in terms of .the
competencies required of the appllcant and
state recruitment strategies you will employ
o SOllClt appllcatlons for these positions.

,5.' Prepare a plan to . provide paraprofeSSLOnals

G. Propare a plan for auporv151ng and cvaluatln

in your setting with the training they will
need. Your plan will include information on
- how you will determine the amount of orienta~-.
tion the paraprofe551onal will need, the rela-
tive amounts-of pre-service and in-service
training yoiut will provmde, and how you 1ntend'
to provide it.. Orientation and - tramnlng j
”actmvmtles will be brlefly descrlbed.

s the work of the paraprofesgionals. who will be. -
- employed in your program. Your plan will dis-
‘cuss the criteria and methods you will use £o¥
~supervision and evaluation, the frequency” of
the supervision/evaluation interactions you
will recommend, and the general points you .
- will consider to promote the satisfaction of
hoth’paraprofessional and professional,




' Approximate

- Time

1/hour

© MODULEOUTLINE .+

-

Activitz' '

L3

- ~ ' N\, *.
Ihtroduction.  .You take the pre-assessment
"and view a tape—sllde preséntation. ' Next,

you engage in a brief activity.. Then the

coordinator will talk about the activity -

3

3 hours

.5 hours |

I T

.. Assessment documen o
‘arrange to commuficate the rest of the. o

as possible. .

and explain the structure and. purposes of
the module. Questlons and group dlscu5510n :
are lncluded ' .

Inltlal Readlng. Read the text, which
outlines important consmderatleﬁs in plan-

- ning paraprofessional programs-and presents
basic information. - Questlons and dlscu551on E
follow. - . - S T

Simulation. This actlvmty gives you a

~_chance to practice paraprofessional program -
‘planning in- either an elementary or a

secondary settlng R : 4

'In-Depth SLudx You extcnd your Lnowledge
- through addltlonal‘readlng and dlchSSlon
.with other partlclpants. ‘ .

'Appl1catlon/PQst~Assessment;'.nge“iS'

where.you demonstrate that you have achieved

the objectives of the module. You produce :

actual plans for a paraprofessional program,

using discussion with other participants if-

you wish and 1nformatlon from your reading.
b

"wrag-ug.v The workbhop coordinator will .
‘sum up the module and will point out ad-

ditional sources of information. Any
final questions will -be resolved. The
coordinator,will evaluate as many Post-
as’ pogsible and

results of his valuatmon to you as soon
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The questions that follow are: de31gned to glve you.an 1dea of" the
instructional content of this module so yol may dctermlne*. e
1) whether you wish to- continue working on the module; and '

! 2). whether you want to skip certain sections of it. Each questlon
relates to onc or more of the module ObjGCthQS. The pages of the
toxt thatspreaent the information required to anQWQr the unotlQQQ

* are lndlcated after- cach question. - . W

L Try to answer cach qucstlon and checL your worh us 1ng the answer
~ key. provided. - Then if you feel the module or certain scctions of

it will be of benefit to you, contlnue w1th thg tapc-ﬂllde ‘ .

‘fprc anaLmon. . . , . o ,
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. . . - e
1. Three models may- bé used to describe, the paraprofessional T ,
.., .position . in currently operating programs. In front. of the R
_1'f~51xnta ks listed beldw, place a letter to indicata the © 7 Ta
_ ™ <model of the, paraproﬂessmonal posmtlon in which’ lt 15 most oo
llkely to fit. (pp. 16 19) - S _ _ .
e on “Use "A" to 1ndlcate the aide model. : . : e
> ~Use "8" to indicate. the specialist model. '
Cie Use "Nﬁ" to: 1ndlcate the new profes°1onal model . -
9

No ta k as statcd 1s llkcly to flt w1th1n moxre Lhan one model._

¥ B B » = - . - o . .
. . ¥ v g e AR ' ‘

. Lo o . Fe

: ‘ ]

L .

a. Recordlng student test results Ain cunulatlve folé\rg.4' .

" b.. Conductlng small group freehmdn orlentatlon sessmons.

- Contactlng'local employérs about job: openings and
ot making this 1nformatmon regularly available LQ
e L studcnts. %, : : R *

v B

A K . !

. .
-t IR TR . 5 - . « ) X .

L. Tabulatlng results of local regearch.

e, Canductmng homc visits for an "outreach"'program to

\f S the mlnorlty pqpulatmon of which he 1g a ‘member.
E £. ,As 1st1ng studentq to prgparc for job LnterV1ewa by

- o uolng role playlng cechnlqucu. - ‘

- <
. 2]
-

ey

.
q
©

2. The pres @f tasks which a paraprofe ;sienal perfcrm should ‘
be determined most directly by which two of the following? (pp.l19-24)

9

&, ,Prcgramingedo

- 'b.:,stqfﬂ needs '“ SRR .
RS < Pinancial needs = | . .
] 2 . : . .
AR . ZStudént nceds é ’ ) o “
) , . \ 4 . .
e. Curr$culaqu9ads,
> a . . . -,




7d3 In front of the fourteen 1tems for consrdcratlon llsted below,
->*~‘place a letter 1nd1cat1ng whether 1t~1s most llkely to occur. 1n
‘the phase of.-,(PP 25 40) ,»4~.n mT T

.’.

f?v"P".\ plannlng for Lnstltutlonallzlng a paraprofess1onal 'f7
) Poaltlon ) : o , ERR

nsu. superV1SLh§fand evaluatlng a paraprofess1onal

"fhe term paraprofes51onal is. a]so 1ntended to 1nclude para-7?gifﬁlg”f7t
RN profes51onal candldate where. approprlate An ltems below., B o
R - Some tasks .as. stated are llkely to flt w1th1n more than one
“phases o e LT S

e f75ia; mepaSLZlng a paraprofess1onal s unlque 1nd1v1dualff7 N
SR f attrlbutes S EERUR T K e

L L}

‘Holdlng counsellng sess1ops Ylth the paraprofess1onal

Selectlng an’ 1nd1V1dual who is sympathé@ao and R
- enthusiastic: about the 1dea of workrng w1th para- e
'=‘profess10nals EE A : LT

"

B [ .

, oo d Av01dlng focus. on - 1rrelevant paraprofess1onal
SR characterlstlcs Sl A

' Qe{ Observ1ng (by the paraprofess1onal) a counselor
ﬁ condUctlng a group guldance sess1on w1th students

G ',', ‘p

. Obtalnlng funds for‘the‘paraprofess1onal pos1tlon

-flg, Acqualntlng guldance staff w1th ‘the parapro—“
: : fess10nal s 1ntended role and functLons ’

'fﬁ~_,4ffrgh;f G1v1ng scheduled feedback to the paraprofess1onal .
. ;; Planningwnsr communlty 1nvolvement 1n the opera—
o tiomof t guldance prognam : . L

”L?;fzfj;; Measurlng a paraprofessmonal's skllls agalnst .
R standards ih- varlous areas\, ‘j‘,w,b :

' 5faug5‘_qfflft-k; Introductlng the paraprofess1onal to the staff wlth AU
S e whom~he'll be worklng J; ) ,,“ivfn‘,>.:__:_:_.ﬁﬂf,A.-dqdf‘j

»,
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: This package or module, " Planning Paraprofessional Programs,”

VFinqludes‘éﬁ,%udié”casSettevahd~éiiéés'tointrpﬁdce~ybu to ‘this -

"‘fphaS§;of'théfé%éﬁfféé?%lopmentféeties§  Wé suggest that you and- f

 fany3o£hér”indi?i@ﬁéié Wﬁbféféiconéiééﬁiné wdﬁkiné dﬁlﬁhis‘package@
i iﬁirsgftéké é f§WbmihutesiédJViéwténdiheaffﬁhis%éﬁé;ehtéﬁion. ffhe;
;ItaPéiiévﬁlayabléionjény céSSé##e}}ecoiderl;\f£é siiaeSiare §l%6t'“
i”%ﬁ étéﬁd?%a.éﬁa nﬁmbéréa iﬁ'thé>Or;:r'Qf‘aﬁpearénée:f Ahiaudio cué;i }]'ﬁ ' ;
| '(ﬁbeep"5'ihdipatgénthé-p&iptéiéﬁ’whiqh jou'a#eftdradV%ﬁbefﬁa\Ehe:”; -
it SR gt Weirihe Gibte sisas in bndebyichis sate.
v 3in thQ¥qv¢n£7tbéf@a§e~s}ide‘is‘ﬁot’available;fjoﬁ?mayirééd"

A ‘v'7thrdu§h_£heftégé431ide sdriﬁt;which;is-locétéd,in Appéndix B.

: fyThis;Wili'giy§ gQuié qﬁiékaovéfViéw'offthe cbntehﬁs'of the'module; ."ﬁ. 
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profess1onals.\

~in Appendlx A

L T

Your Group Coordlnator Wlll now. 1ntroduce you to the 1n1t1al fL

act1v1ty of: thls module. ,f, “:ﬁfi'.d;f‘ﬁlaii;“”;ﬂlth.é,i'f

vhave prlnted on them tasks approprlate to counselors and para— S '.J[.;

« - "y

You are to receive the Task Cards from the

RV

Coordlnator and follow the dlrectlons glven.lf

-In the event you are worklng through thls modu&e alone, br‘

:w1thout the beneflt of a group“a“d/or Group Coordlnator, you w1ll
';iflnd a llst of the tasks and deta;led COOrdlnator dlrectlons .

ez,




o IINITIAL' READINGTEXT

PLANNING PARAPROFESSIONAL PROGRAMS

N -

Paraprofe551onals- ﬁwhattarefthey7“;f_‘"'N%’}m.Nf'fa”ifh

PR

"Paraprofess10nal" is’ the general name ve Wlll useé 1n‘,f
- ..",/ §

'-thls module for the aroWﬁna number of . neoole who nlav sneJ C

“,-‘- \(“ .

T T
|Paraprofes~
sionals =
defined -

v

\

'ﬁpartlcular, lelted needs of'a local program or cllentele.

.“

;, . e

",lelc, llmlted roles w1th1n the "helplng" professlons, such

v B

‘fkas health care,eeducatlon, mental health serv1ces, and gu:—v’f

't ¥
dance and counsellng.u The: great majorlty of paraprofess1onals

\

vare people W1thewt formal professlonal"bredentlals.' However,
'vmany have valuable skllls whlch are not commonly emﬁhaslzed

2ooAn profess1onal tralnlng programs, or whlch flt precmsely the d

4

‘ B e

general, paraprofess1onals work under the supervrs1on of pro-:f

'fes51onal personnel, performlng functlons in whlch the needs

'of the program, the needs Jg the program S cllents, and the.;

.,

abllltles and 1nterests of the paraprofess1onal match.

Paraprofess1onals play many roles and are called by manyf&

B

oo names.. Wlthln the guldance and counsellhg Ileld alone, para—

profess1onals are referred to as guldance aldes, support

personnel, guldance techn1c1ans, peer counsel rs, counselor

v‘. 0

'ass1stants,ﬂgu1dance 1nterns, occupatlonal spe01allsts,_.‘fq,y-.-v“” b

.

: "llbrarlans, and a multltudc of oLhcr tltles. The functlons

'_of paraprofes51onals also range W1dely -'some serve prlmarlly

: B
clerlcal and organlzatlonal‘voles, others have publlc rela~~'
tlons,’resource gatherlng, data gatherlng, and testlngﬂas,.'

11

Iy




.

’1t becamse obvmous that many needs of the consumers of

"".'”*r A <.l . .°_“ . . - X SN j’
comblnatlons of these. ~ﬂ _,;:f,-*¢<~.'--5j?_:~ \“'ﬁ7

. ' ¥ -

The paraprofess;onal "movement" began 1n the early 60'

as a response to grOW1ng awareness of several factors.

-

Flrst,

-~

-

oA

3

’,rehabllltatlon, and mental health to be 1nadequate.

o need to fulflll them°

Mlnorltles and lower 1ncome people 1n partlcular found ser*‘

# .-_,

: v1ces 1n the areas of health, educatlon, correctlons and -~

R

tlon of consumer needs led to exploratlon of dlfferent ways

[}

What charac-

‘

of meetlng them. What klnds of needs ex1sted°

terlstlcs or’ skllls d1d personnel 1n the helplng profess1ons f

It became apparent that profeSslonal

.
L4

credentlals were frequently not the ent1re answer.

Often the
' . o‘ -
answer mlght be, "Skllls 1n a language other than Engllsh,

. s

N
;ent;s,. or "admlnlstratlve and

"background smmllar to the'

‘s

clerlcal skllls."f“f. o ";f:ﬁ ’ ~.‘v. i diﬁ‘jl. o .d‘

$econd
dent the crltlcal shortages of perSOnnel to meet them.

(! L 0

1967 the Department of Labor estlmated that in the early

In

1970's approx1mate1y one thlrd'of élementary and secondary

counselor posltlons would go unfllled due to lack of creden—."-

Onc solutlon to thlS shortage was to re—'

examlne the’ normal tasks of counselors and the skills needed
- e

Perhaps many tasks could be performed by

Llalod personnel

to perform ‘them.
personnel W1thout counsellng credentlals, thereby £ree1ng .
N." K ',4‘ - ) .‘ c . 18 ‘ ) o o ."‘

N 13 . .

‘Why parapro—

B3
helolnq serv1ces were not belngrmet;by_'ux entlpragt;geslll__r;mfllll

Exam1na+§‘

YA

1ncreas1ng awareness of - people s needs made ev1-7

s

f9551onals
camevabout :
to. improve
services

2) to in-: .
¢rease |
-services:




- ,some taskstcould be performed better by people w1thou

fdemand for tralning aqd*émpvgyment opportunltles for the poor

counsel r tlme for other types oﬁ tasks.h Also, perha

credentlals, but Wlth spelelC skllls and characterls 1cs |-
whlch f1 led partltular needs. ;fy_f' - *‘P*‘- . T ]

C e

Thlrﬂ the soc1al unrest of the s1xt1es 1ncreased

v/.-«\—;- i /

Tee .‘;w,

" the d.zs-
advantdgec

:f and mlnorlt;es., Not just jObS, but secure-jobs 1n whlgﬁ\xn—‘

"fdemanded

*.facllents in ethnrc

';to as "1nd1genous

'Aparaprofe551onal may be most useful\\f/he is also a member of '

;jlcome, serv1ce, and self respect could be maX1mlzed were
L‘dlrectlon for meétlng thls demand

7:st1mulated the 1ncrease 1n paraprofessmonal posmtlons.
A_mentally theruse of paraprofess10nals was and 1s now——or,f_;'7
':should be~—a response to the needs of the clments, and there—’
1jfore the needs Lhat programs haye 1n order to serve thelr

3 cllents.

amay exmst in people of w1dely dlfferent types.

- s1onal po51tlons-7

‘;ity needs.l

Paraprofessmonal programs prQV1ded dne- possmble

f ’

The junctlon of these three types of pressure in the 60'

.

Punda—

Ethnlc and

;s001oeconomlc backgroundJ educatlonal level, and agenrnyrela~‘f'

.,tlon to Cllent are all varrables 1n whlch paraprofe551onals_7_s'“

cover the entlre spectrum,;~ _"[]A‘7'f” o T P £

o

People of all races and inéome lcvels frll paraprofes— '

’

The use’of paraprofess1onals who match thelr

o
&

-~ e

personnol") sometlmes meeLs spe01al commun-
v

The skllls or charactermsths Wthh meet those needs

or socmoeconomlc backgrounds(often referred L

For example, in mlnorlty nemghborhood proﬁrams the“

that mlnormty, and can effectlvely represent the program

14’

Pepple who
‘are parapro
fesszonals

~ s

|"indigenous

personnel"




. -
’

‘Vcommunlty whlch may feel removed or dlstrustful of that pro-

black member of that communlty, one who understands the -

,;factors that affect students' personal llVGS as'well as under-

and communlcate knowledge of*rt aims and’services'to a'v

!: o

gram.

black students mlght serV1ce its populatlon best 1f ‘run by a

A career _resource center in a school of predomlnantly _

'ffiage has varled w1dely, from the hlgh_school student who 1s N

e

'ighlgh school non—graduates (current students or dr0pouts) to
‘persons worklng in’ graduate leVel COunselorxtralnlng programs,‘
- or rarely even certlflcated counselors.

bl'educatlonal quallflcat‘bns have become less 1mportant in

7:.%elect1ng parapéofesSLOnals than. demonstrated competencles,

- or the ablllty to qulckly 1earn such compehencles,:

,actlnguas ‘a peer cqunselor for other students at both secon~

:professmon.~
f there is nothlng 1nherene ln the: work to* cause thlS to be so.
S|\ largo percentagt of paraprofessmonals are volunteers, par-

tlcularly when they work d1;§ctly W1Lh students.

standlng the act1v1t1es of the center.__ \“

The educatlonal level of paraprofess%onals ranges from"i

. -~

~y

In- many.. Programs

N
[N

41_

Slmilarly,

"

the relatlonshlp of the parapro£e551onal s, age to the cllent s
' . \

dary. ahd elementary levels, through the adult who is helplng

-young students or” other adults of all ages in maklng career

.;_decmsmons, to the personﬁof mlddle years or older whp is usrng o

..

wmde 1life experlence as a basis for a career’ 1n a helplng

Currently most paraprofessaonals arc WOmen, though

LY

-Paraprofes—

sional.
character—
istics .

‘ Education

S ox

et

.h.

15'., ‘.

Paﬁpro essxonak

- Volunteers

T udo. Moy

J
|
k
1
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‘Models of Paraprofesslonal POSlthnS :

‘s1onal programs.

‘ guldancelprograms.,

ow

- ' .

Three basxc models of the paraprofess1onal pQSlthn may

be derlved from current llterature relatlng to paraprofes- x“'A

~ ] ¥

Each of these models 1s a generallzatlon of

. the klnds of needs paraprofess1onals have filled in dlfferent

¥

In all three the paraprofess;onal is
= e

‘.‘ 'Y

farea of 1nformatlon gatherlng and organlzatlon.:

‘;do, and 1n how they do 1t.»

- student at the counselor s request.

-tlon, but the paraprofesslonal's role varles on\tﬁree basmc

/xt&pes of tasks =\ ‘
Zﬁ/ relationship to the counselor, and
3) beneflts to the program "."y»

The flrst model mlght be called the: "alde model " Here

paraprofe551onals' tasks are relatlvely smmple, often in the

’

They tend to

work more w1th thlngs than w1th people. They are usuallyl;

if_under 1mmed1atc dlrectlon of the counselor, both in ‘what they

For 1nstance, paraprofesslonals

'”vmay be respons1ble for tracklng down 1nformatlon on a SPGlelc

Or they may tabulate the
[ &

results of standardlzed tests as the counselor spe01f1es..

The chlLf benefits to the’ program arise s1nce counselors'

-_tlme is’ freed to devote to the main task they are tralned for-'

.worklng on a personal level w1th 1nd1vmduals and groups.

~The second modal can be. termed the "SpeClallSt model "

Here the paraprofess10nal is respon51ble for a spe01allzed,

e_vlntegqated set of tasks to fulfill one general,functlon of the

“guidance and counseling program.

| Often-thisvfunction is one

21 '

o 16

respon’s*.rbﬂ:e to—the euuubelur andacts uuue.c his genercu. o..l.rec—'

Model' ' o

dimensions

Aide’modelf

a

ot
FA

e

A

Specialist
model '

R e A i e 23 Ak Ak i 24
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whlch may not be systematlcally 1mplemented w1thout a specmf&csh

* : Ran

person: to do so' for 1nstance, an/

"outreach" operatlon

des1gned to serve school dropouts Paraprofess1onals in th1s

L N R
model are. llkely to deal more: w1t, people “than those in the ‘
alde model, and are generally no under such 1mmed1ate coun—“"

rq;;__‘\\selor direction. Rather, the di ectlon 1s general and

”=nnﬁas;gnal7*sneh_asT—£Routencly—~ontaetfem9i9¥exg

Placement/OPportunltles.; * o S g

4__'

The usual beneflts accrulng ‘to ‘the ‘program outnof thisi

paraprofessmonal role model are the accompllshment_of func-
tlons Wthh otherwmse mlght not get done - Systematrcally’or at

all{f Paraprofe551onal respbnsmblllty for a llmliedgmspeoifiq_

port&on of a guldance program 1nsures that 1mporLantffunctions:4hh '._,-{

'xf.: w1ll not get lost in the; counselor s-busy day to«day'loeabofef

N ]

‘responsmbllltles.-;'f

; '. “ - e

The thlrd model is bxem llfled most clearly by peer. ‘._\'New profés-
. L, . “ " |sional model]
: , counsellng or 1nd1genous counsellng programs. S ch paraprofes-~ R

+

smonals have been referred to 1n some llterature’as "new

‘ profess1onals," and we W1li use the term here. ‘The "newﬁpro -,

T - kF

B fess;onal model" 1mp11es that the ptofess;onal and the N

-paraprofes51onal form a team whose 1mmedlatt obJecthe .are‘7ﬁ{

L A

the same,and whose methpds are equlvalent. Both work. dlrectly

Rl

.'WiE; people to a large exfent. Both call exten51vely upon

thefiz human relations skills in order &o help clients with =~ |

wdid

‘~theirmproblems;7 The'differencevbetween the professionai'and

-

(the paraprofessmonal in thls model is usually in the klnds of

skylls they possess, rather than Lhelr goals. Forwlnstance,

cL _,l7‘




! student "peer counselor" may be able to communlcate great

i S v K R T

the paraprofessmonal may be able to ‘speak- the’language or

dlalect of the,cllent Wthh the professlonal cannot. Or

»

+

o empathy to a student cllent, 51nce in many ways he lS “1n

the same place.“'
The paraprofesslonal in thls model is- Iakely to work

closely w1th the counselor, even more closely than the alde.'_

ot g it

does, but for a dlfferent reason. The paraprofesernal s
functlons here are more complex than the alqe Sy and llkely.
- to 1nclude dlrect contact with students and thelr 1mmediate _n

needs rather than program needqsp‘Thls degree of personal ;‘

'"_ contact w1th cllents——requlrlng a group,of SklllS ;n\whlch

counselors are extenslvely tra1ned~~means that counselors -

and paraprofes510nals can learn a great deal from each other.'

Counselors ¢an offer thelr knowledge of counsellng theory,

‘_their experlence, and thelr famlllarlty W1th the educatlonal

syStem to the paraprofessronal whlle paraprofes81onals can

‘offer thelr knowledge of the cllents and cllent needs tp theﬁ

v
. L]

’couhs;IOr; This relatlo shlp is perhaps closer to cOnsultlng

'l than o thc upcrvmsor/ perv1sec relatlonshlp of the othcr,

' two models, Lhough, ok

5 ’

welfare remalns with the counselor.

L

The bencflts;to the .program from this type of'paraprofes-

sional are of two major'types: first, a pOtenLlal reductmon

,in the case load for counselors, and second, a potentlal in-
Y : '
crease 'in the quallty of servlce rendered to- some or all

. cllents. Thls model 1s‘naturally the most, controversmal of

23"
18

-

course, flnal respon51b11a y for cllent X

P S N



.

”{@the'threer. Not only do the oaraprofessionalsl'functionsh

,/ ' most'closely'approach'the functions whichﬂcounselors'oftenk'"
feel (w1th justlflcatlon) they are unlquely quallfled to per—
nﬁorm, due to. thelr tralnlng and experlence, but also the use

 of this model forms a countertrend to the. professmonallzatlon

o

?} of the counsellng fleld Wthh counseiors have been struggllng

o

Issues con-
c¢erning the
new . profes-
sional model

-

.over recent yeaxrs tO SO.L idi fy. A.LSO,» l:t thea paraproj:essmonal

: 2
L comes from.a very dlfferent subculture from the counselgr s,’

*

possmble communlcatlon problems between them could tend to-
affect cllents more in thls model than 1n the other tWo. On
the other hand, 1f such problems arose and'proved to be )

oluble,_the bGntlta to the cllent, counselor, paraprofes~-'

[

smonal, program and communlty could be trcmend°u5°'df,ffa;,‘ff"“*

Questlons of credentlallng and of the legallty of some

paraprofesslonal £unctlons also arlse.‘ Suggested readlngs

later in the module w1ll cover these subjects in some detall
1 e . . L o o

‘The growmng use o£ paraprofesslonals la not conflned to
. \

educatlonal areas. Paraprofess;onals,have functioned in such

,area as antrpollutlon enforcement, flre protectlon, general

-

°admin1 tratlon- health and hospltal serv1ces, hous;ng codes
and 1nspectlon serv1ces, llbrarles, pol;ce departments,

. recreatlon and parks, sanltatlon; urban renewal; and welfare

| . -

P services. ‘The broad%rangeﬂof theéir functions has ' already been’
mentioned Because their skills*are‘ofteh specific a/d
= 11m1ted,aparaprofesslonals sometlmes cross the llnes of .

L]

"helplng profess;ons Wlth little dmfflculty.

v o 24;.

*19

For ln tance,

lbegal

The Paraprofess10nal Role: UL R R

|Areas ,of pard

questions

professional
service

e,

K

Transferable

sxills




. tr . . ¢ E . .l.

malntalnlng a resource centcr for cllents or recordlng data

- - -

. from an 1n1t1al 1nterV1ew are functlons that can be trans—

vferred'from a»guldance settlng.to-a nurs1ng settlng to a’

A}

recreatlonal settlng, usually Wlth mlnlmum extra tralnlng.”.

Not all authors agree that the guldance paraprofes—

Sl@%?l's role should be - deflned very speglflcally 1n advance.

. ew
P

o Sg%e feel thlS llmltlng of role places unnecessary and un~

[ LN ¥

‘Need to de-
 fine para~ |
| profession-
als' rol

I
.

-s1onals, nor allow thelr roles to evolve naturally as thelr

¥

des1rable restrlctlons on the- functlonlng of the paraprofes-

- /

s1onal They feel ‘that llmltatlons on.ﬁunct;on may. not allow

.

' : / o 2

for 1nd1v1dual dlfferences among people worklng as paraprofes—'

competenc1es mature.A On the othcr hand, dlfferentlating the
/

tasks counselors perform from those paraprofhss1onals perform

makes clear the klnds of skllls whlch paraprofeSS1onale are )

'_ expected to have in a partlcular scttlng.- Such clear expec~¥

Lo ’

tatlons greatlg fac1llt1ate the process of selectlng and

2

tralnlng paraprofes51onals and of deflnlng for them thelr role‘

T P

vw1thrn a guldance ﬁrogram. It is always poss1ble to alter’ the
%v .

descrlptron of the: paraprofes51onal role as théir Skllla and

*

“the program develop and change._ Understandmng the 1ntended

role of paraprofesslonalv and carcfully plannmng How thcy wmll'.

~

flt 1nto the guidance otaif can: reducc frustratlon ‘and greatly"

1ncrease chanccs for a succcssful experience on,the part,of

both staff ahd parapuofo"“ oxals. Ce ;m"ﬂ

<

A llot of tdaku from the Amerlcan Personnel and Guldance

N
-

As"001atmon statcment on Technlcal and Nontechnlcal Roles for

+

‘.Support Personncl (mepﬁer et al, 1971).15 regroduced.on

: 3 : . "2.0 o .‘

Para. profes~
|sdionals’

tasks

l

3
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A more complete explanation of these tasks may|

" the next. page.

be Found in The Perédhqél gndiGuidapce Jdurﬁﬁiﬁ April 1967,

P

858-861. " .
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Clusters and Items

Interv ew cllent

' Seek referral’50urces and

R
LS

contact >

o A

Cluster.f

Dlscusslon leaderf'

fGet and-maintain’ work

;Audrovrsual operator :

'Cluster::

| T

lee prepared Lnformatlon
Explaln counsellng 3
Put cllent at ease

ﬂPlan SpelelC referral

: AR TR »'x3~pr0cess
1individya1'intervie&~" :

Informatlon resource;?,.;ﬁ”'
Regorder in group- ;
Observer din gréup’ ~vﬁﬁ?f??

U put group at tase

Informatlon and suPport to
former counselees :

‘-Outreachpactrv1trqsvrul;"~

. jelus'r;er*.-‘ :

'7?Survey plaeement trend
';gFlnd new placementvsources;
e Get follow~up data R

';Cluster.

BN . R hd

' Cluster# group discussion. B ‘|
Testlng L ‘7”‘?.5*’?>m'vf*ff

lnformatlon

-*;Contact others foT records‘”

Find information resources .
Prepare . 1nformatlon for use
Find referral spots o

N Informatlon about former

counselees»j*-*~ S 2{

rndlrect help '»*

,rIClusterl

Aid:. 1nd1v1duals 1n referral

feferrélx;f-“

‘;Helptrnd1V1duals 1n unusual

&

cases '

»

placement and follow—up _

Collect

.

sprogram_mapagementﬁv.n

'3

Evaluate support work

: analyze data" B R
" Prepare supplies . .. e
Make. reports v o R
- Keep records . =~ . . - .o 0t
-?"Superv1se personnel : ' o

"Deflne support role T ,' 'vk'21~@'




'5ﬁfslonals at the secondary level

. :.O‘. .

Thls llst focuseSvon tasks suggested for paraprofes—5bl“fj

o oguees”

“tasks at
_elementrry

leferent tasks and flf‘”557;l
: | level .

'brfferlng

;w1ll be encounterlng 1n later readlng

o cluded P BRI S

aPéfqéch, mfy be needed w1th1n each'cluster at the elementary e
"l.level._ For 1nstance, paraprofe551on;ls mlght be reSponsrble :flf‘;;?
'klfffor escortlng younger students to and from counsellngrses‘hk jl;fﬁ cl
:léélenS.: or. thelr tasks W1th1n the placemenﬂipluSter may not wl’ e
fﬂrfbe focu;ed as much on occupatlons as on a w1de placement ?' ‘ﬁiﬂ’ lﬂ

f*perspectlve Wthh 1ncludes educatlonal and personal-socral

e

*QVdeveldpment as well as vocatloﬁal plannlng fs””]rliddlﬁdﬁf"‘fr

K
I3

Other tavks Whlch guldance paraprofe551onals have per-if"
7. _ﬁ/__ . .

"{Vformed are llsted 1n other functronal summarles whlch you

Such tasks have 1n-'yf

“/
o e

f;fll.flhformlng teachers, admlnlstrators and parents of

P ’upcomlng guldance program act1v1t1es or other
o ]1nformatlon L SO ‘ S S A ,

‘nt app01ntments w1th counselors

‘.2);“schedullng st;@i

<]l1,31;gv151t1ng homes of problem students to 1dentlfy !
'-li-,_factors whlch mlght be cau51ng problems :

o o/ L
47 ’1ntervrew1ng college representatlves '
.f3:5lf.putt1ng together bulletln board dlsplays L;”

'Ff-e)ttlnterpretlng for the counselor the comiunify in o
. 'which the school is located 1ts language,'and 1ts
'customs-'

.7)”ftyp1ng,vf1llng, mlmeographlng, dltt01ng, or Xerox1ngg
-+, operating’ key punch.and sorter .. T

P

g_syh d01ng local leSCarch on’ studonts and communlty

i"

Needs af. students and programs Wlll Vary from settrng to )

settlng, therefore, Lhe model approprlate for one paraprofes-’
smonal posrtlon may not meet needs 1n other settlngs at all.
28
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. a paraprofe831onal The necessary guldance functlons 1dent1—,-

what needs eXLSt in a partlcular settlng, 1nclud1ng those45

dec1d1ng whlch of these needs may approprlately be fllled by

- e

'l:shlng regular group counsellng sess1ons, it may be that . "f'iZfeizztg-f
'1;screen1ng students by - pre establlshed crlterla 1s one of'the;;‘ikf}lspé

‘tasks whlch 1s ass1gned to a paraprofesslonal Infthls case-,;e‘

the approprlate skllls and characterystlcs needed by a parai 'vf;f
fprofes51onal mlght 1nclude-fl.;iﬂ”;r'~:fv"Q'v;;' f.'.'ﬁ. "‘

" l)' ablllty to perceive how' student meets.crlterla, such ’

' 'as age, sex, general nature of problem for which- :

: fy»j,i'_?student seeks counsellng (personal, vocatlonal etc.)‘:i '

| ft¢25ilablllty to understand student s schedule and make

v‘liﬂappropllate app01ntment R - R
'b, 3)vtablllty t0~flll ‘out reportkOn typowrlter l
. | éff]abllxty,to start and malntaln flle on student 'h~ R
“e5¥f‘ability to,answer student's general questlons,ébout "f";,

: character;stlcs ne_de,

_ thorough understandlng of what 1s to be accompllshed f Once‘

The key to plannlng the paraprofesslonal's role 1s dec1d1ng

_{-{? N 0
- a
néeds already belng fllled by current staff members,land then;l‘

fled ln thlS way prov1de the framework @or SpelelC tasks'. - fask

.C

_,‘*l .

~whieh»may~be~d1vadedNamong*all->pe~gutdance~program~st‘ £1
The as51gnment of tasks among counselors, paraprofess1onals,

and clerlcal staff members can then be made .on the basls of a‘
”the most approprlate model for the settlng has been 1dent1f1ed
'the deScrlptlon of the paraprofess1onal pos1tlon 1n thﬁt set—,i‘ﬁt

”tlng can . be devel‘_" "in terms~of tasks, and the skllls and

L
'y

to best accompllsh th0se tashsL

-~ lassignment

T ";4’, e ’:“"'

For example, lf the needs 1n -one settlng 1nclude estab~[f One need‘f

'h,dbunselingigroups

¢f6) fablllty to'prOJect warmth and empathy in’ order to
- put student at ease as much as- poss1ble e 1«

LA
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B Plannlng for Instltutlonallzlng the Paraprofess1onal Posmtlon f'

We belleve the most successful experlences w1th para-'

;°professlona1s ocvur where the most careful plannlng for . * | L

5~the1r posltlons has taken place. After the ba51c model for

'. » AN

h'the paraprofes51onal posltlon has been selected, there are

- L

bhflve general areas 1n whlch plannlng de01s10ns regardlng the *gbv SR

.gparaprofessmonal pos1t€on need to be made.s:’

Flrst, 1f the p081tlon is to be a pa1d one, the poss1blej»Fundiﬁ§ :

w : o RO

o sources for 1n1t1al and contlnued fundlng should be con—f
QE _ls1dered ' Local dlstrlct funds or funds from another local
3ff_ fb;?agency or group may be avallable.r If not, perhaps federal orﬂ'v'ft

*fpsﬁate fund1ng~may be avallable These are generally short—°

v R B

'jfberm funda, hpwever, and if the paraprofe551onal is to be ofrf

‘ ;.
'lpermanent value, plans for seeklng permanent fundlng should o i
: Ube made.gifxrgh:fﬁf ';1_;ff rf R ‘:"._:,L | .

- ";n;; Second a pLan for the orlentatlon of both paraprofes— o Planning to
oo ‘ achieve a
"i,s10nal and guldance staff should be cons1dered. The‘match"»-_"fit" be-

' ’ ~ [tween para-
.between the paraprofe551ona1 and the pos1tlon is- V1tally . |professiorial
. " 4o - land. position
1mportant to the 1nd1v1dual's successful functlonlng; The ~ »
"_entlre staff and the paraprofes51onal need to know what to e
ﬁ"expect from each other, and need to have an. opportunlty to
have questrons answered and anxletles settled If 1nput from 1
;feach concerncd staff membcr 1s sought and usod 'in developlngpﬁgpi."i'
B ~ the rolo and.. Las]s of Lho paraprofess1onal, mosL concerns 1n¥_”§1"¢f' )
7'thls area can usually be dealt W1th durlng the 1n1t1al plan-'”> E"
nlng process.r The paraprofess1onal's orlentatlon to hlS or .
her role wmll begln durlng the selectlon process, where both - o
. R K T . . N S
: : ) . ) . . , S, L . :\‘\ -
e , 3() e ST A




-

".and oandldate meet and have opportunltles to 1nteract before‘h*

’?;actual hlrlng The personal COmponent of a worklng relatlon—lﬁﬁ

candldate and employer are trylng to determlne how well the

. e
N !

person S abllltles and’ the requlrements of the pos1tlon flt
together.v But 1n addltlon, it 1s 1mportant that the staff

shlp is 1mportant Respect of the staff and paraprofes51onal

’;Tplannlng and operatlon of the pnogram should b

Q’ﬂ;,'

.‘o
Y

for one another forms the‘fouhdatlon for cooperatlve,'effectLVe :

job performance.; It lS also 1mportant for students ko be
acqualnted w1th the paraprofess1onal and aware of the ser—?«'
vxces he provmdes 1f he 1s~to serve them effectlvely, this-
concern 1s probably best dealt with at the tlme the parapro- f

fes51onal beglns work, but plannlng should occur earller.,

5,‘;_; Thlrd plans for partlclpatlon by counsellng staff, para~

Q* '.

'fiprofess1onals, students, an& communlty represen ” ‘veshlﬂ the

;« . ‘._ e
ade.” One of

the great proGEems of helplng profess1ons reco' 1zed 1nmthe

i

' 60’s ,was the tremendous lack of adequate commu ;catlon among

. all of - those ;nvolved 1n or affected by a pro am It 155“

“”essentlal that programs be based on the w1dest'p0551ble

N
N -~

x

knowledge of the needs of cllents and of thc communlty at N

L

"large. The acceptance of a program by students and communlty

_v1des Tho 1nput of paraprofes lonals, partlcularly 1nto

may dctermlne tho offectlveness of the actual servmcos lt prq~‘

1

‘ 'Lhelr own rolc delnlLlon and W1th1n arcas of thclr spe01al

“d~knowledge, shoulg also be treated as lmportant if they are to

beneflt studcnts, the program, ‘and themselves.‘ For 1nstance,‘

1nd1genous people should be able to affect the methods and

Includlng
staff,.

_students,c'

and . con~
munity in

- |the program;

<




Ay

o style of staff 1nteraction w1th mlnorlty students accordlng.;_ , 3",“”,/

F;to thelr spec1al knowledge,,lf that knowledge 1s to be of

o R
N

genulne~value to all 1nvolved 1n the program.

g A4 A Fa ~

o Fourth, plans for selectlng staff to traln paraprofes- o Selectzng'
e ! -'%-ntralners :
T _s1onals should be made, and also for selectlng staff to o . -|'dand super-|

L - "_L.'yiSOrs, -
;‘*.superv1se them.» These may be, but do not. have to be,vthe 1

L

S *"aame—pessea—er The—functtons*hfgi

\.}¢V151on are frequently ones in Wthh counselors have llttle

.

”“}uhexperlence or tralnlng themselves.e The tasks Whlch para—'f

- professmonals w1lI be performlng determlne the abllltles they :

P

fneed to possess, and slmllarly may suggest the most appro-,~ A N e

g prlate people to flll the tralner and superv1sor roles. Plans

R for tralnlng and superv1sLon also should 1nclude ways 1n

fwhlch the normal dutles of tralners or superv1sors Wlll be.
Y . : ' .

fcoVered when they are worklng w1th“paraprofesslonals and -

lfshould cons1der the most cost-effectlve methods of tralnlng. ‘
& N

_Later in the text we, w1ll dlscuss training consmderatlons in

s more depth for now we smmply w1sh to polnt out that tralnxngE“

¢

2 and superv151on demand partlcular skllls, tlme, and money to v

£
be accompllshed efflclently, and that plannlng tralnlng and

-

- supervmslon should be done beforehand oo

Flfth conslderatlon of ‘the paraptofc351onal's career . |Considering

_ 3 the parapro-
”moblllty should he made. Thcrc is conslderable controvcrsy |fessional's
e s .~ |eareer

“‘over Lhe bCot deflnltlon of tht paraprofes51onal "career ~ mobility
SN . -

‘ladder."' Some authors feel that the paraprofesslonal ladder

4

should be termlnal that there are fundamental dlfferences ln@

1nterests and aptltudes whlch separate profes51onals andﬂ

82
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’

L developmental abllltles.”

paraprofes51onals, such as academ‘c abllltles and program

Others 1nclude the pOSSlblllty of

advancement to the professlonal leVel at the tpp of the para-f_'

professlonal's career ladder./ All auﬂhors concur, however,

P ]

[
' that full academlc preparatlon should remaln a necessary part

of acqulrlng professronal counselor credentlals._‘

v o«

'The conceﬁtuef_icareer—lattlce—elncludes_the_poss;bLlLtles

A

,'sloﬂﬁls

' up'excellent candldates.

: 8

‘skills‘may be'in other»settings.

v

. characterlstlcs and abllltles rather than cducatlon prepara—

T of both advancement w1th1n one settlng, and movement at the

same leVel 1nto another settlng, as mentloned preylously. It

f'ls 1mportant for the career development -of ‘the paraprofesslonal

that the pos31b111L1es for elther type of movement ‘be examlned,
to at least some extent The pOSSlblllty of advancement in- |

rank and pay is of course’ a strong motlvator for most people.;a

It 15 only falr to paraprofesslonals\to consrder the possm_v}cﬂﬁ;

bllltlcs and mechanlsms for advancement w1th1n the settlng

-~

and to dlscuss these pOSSlbllltleS w1th them befOre the actual
hlrlng

certaln in the future,‘lt 1s certainly in the paraprofes~
[
best»lnterest tokcons;der how marketable_thelr

.
. . o
o

Recrultmcnt and 5elect10n of Paraprdfe smonals

Slnce paraprofes51onals are usually chosen for spe01flc -

v’ [N

tlon, actlve, unusual rccrultment procedures sometlmes turn
For\example, school graduates or
drop—outs who stay around the school may prove to have non—

academlc abllmtles Wthh fit perfectly Wlth program ‘and

. On the other hand, 1f funding for the pOSlthn 1s un— o

| consider

ladder and
lattice

Consider -
the needs;;

the unusual

33
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. "Most paraprofes51o als do not have such a colorful :

- history, ‘nor is this a recommendation to-establish such
‘criteria for seledtion:®’ It docs show, howcver, the -

~need for broad't 1nk1ng 1n recrultlng\personnel o oW

(Zlmpfer, 1974)~ - _ o , v7

N : - 4 .;“? L

'» Focuslng on relevant skllls and’ characterlstlcs may also

dhelp to counter the current massmve 1mbalance between men and

..
a ’ - .

e ;women 1n paraprofesslonal pos1tlons.

f: ' ‘The two factors whlch enter 1nto maklng ‘sure the parapro—

Selection

-ﬂfesslonal's Sklll levels are adequate are selectlon and ’

4

“:traanlng, and these two are complementary , those skllls .an.

~1nd1v1dual already possesses at a sufflclent level are those
A

.N_

needlng lmprovement for the focus of tralnlng : Certalnly ex-'

ES

T LA 1

perlence 1n slmllar act1v1t1es 1s orie” 1nd1cator of Sklll at a

!
r o

Of course, 1t is a. defensmble goal of para~

o

.partlcular task
iprofe551onal programs to del;berately seek out persons who
'are from dlsadvantaged backgrounds w1th low sklll levels andﬁ?
attempt to raise thelr skllls, if tlme, money and tralnlng .

N

'opportunltles'ex1st.‘ If such people selected for parapro—

fesslonal posmtlons are 901ng to ‘need a- goaod. deal of traanlng,
one of the crlterla for selectmon mlght be their general -
vf : tralnablllty Thelr Sklﬁl in tasks slmllar to those of the‘l
paraprofe ssional position may 1nd1cate somcthlng about thelr‘“

0

'tralnablllty Thelr 1ntereat level in the role they w1ll be

fllllng also has bcarlng.
electlon crlterla usually fall wmthln

. s e Y .’ (
three areaS‘ ' o e g

More specmflc

"gln Wthh he or she w1ll need llttle tralnlng, and those‘skllls“

34
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. . o .

l)' Human relatlons SklllS’ llstenlng,1commun1cat1ng, L

i'ShOWlng warmth- and genuiness - R F
2)..clerlcal and audlov1sual skllls. 'typing, letter -
© writing, £iling, phone procedures,'runnlngésllde_ o
L tape equlpment D o . L
373);'School and guldance program skllls. 'uSing facil~

X .

“.ities,” collecting and displaying information,
disseminating. information, obtaining equlpment and
: supplles from appropriate ‘sources ,

: A number of measures of human relatlons skllls have been

>

Human rela-

-

4

rd

/',

‘greph, whiéh'takes‘relatively little):might‘be better dealt Y

~with through the selection process rather than tnain;ng.

' of ‘sehool proceduros,-and knowlcdgc of who student

1tems is umrﬂly the easiest Sklll arca of the three to master;

developed._ Carkhuff's scales of 1nterpersonal effectlveness,

el

Wthh measure qualltles such as. degrees of empathy, warmth and
genulneness, are perhaps the best known. Other measures of

‘Human’ relatlons SklllS will be encountered in your later ’ Q}

’
u,‘

readlng. Several also form the foundatlons for programs of

i3

tralnlng in the Skllls they spe01fy.

Clerlcal and audlovisual Skllls vary in the length of

tlme requlred for thelr mastery. If thls*skill area 1s to be
h;ghly empha51zed ‘in your paraprofes31onal pos1tlon and

tralnmng time is llmmted then SklllS such as touch Lyprng

which require much training to master. (vs. running a mineo-

L] - . \ -’

School and gumdance program skmllv will probubly be qumte

>

c'pecmflc: to a partlcular setting: for example, knowledgc oﬂx

tcrmlnology and abbrevmatlons used in.the schoel, knowledge ks
should bc

referred to for partlcular problems. Familiarity with‘such

“
. -

thnsﬂskill?

Cleridal.

;}-skills-a

-

School and
guidance
pPogram
skills

. <,

‘ - 35
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”"ttralnlng are determlned by\kReraraprofe551onal's progected B

"Tralnlng e
| treat Skllls by d1v1d1ng them 1nto the bhree general areas

uskllls.

.- . CLST e PURRRR W .0 10 SE

.. S . . l A:' . & _. .

As’ w1tﬁ selectlon crlterla, tralnlng programs may

rraining i

skill area

of human relatlons,vclerlcal, and school and guldance program o

The areas whlch should receive the most empha51s 1ne

’L 1]
“+ s

- and ln-serV1Ce tralnlng and dlfferent depths of orlentataon
;In general, pre—servmce traln;ng means any tralnlng up to Ehe.

hi901nt the tralnee actually beglns functlonlng on the. JOb.‘4

f  In~serV1ce tralnlng 1ncludes any tralnmng after that p01nt,.a?
”,whether the tralnee 1s performlng tasks 1ndependently or |
;‘whether he or she 1s merely observzng the routlnes of an on-

” the—job tralner.

- in thelr careers, as wellm;s;sp/écheduled upgradlng tralnlng

g foruthelr roles.

‘task paraprofesslona;s/u;dertake may requlre some amount of

guldance Offlcc means that they are able tq perform tasks of

~W0rkShOpS and on-the-;ob tralnlng/ and of related communlty

Many approaches to tralnlng paraprofessmonals haVe been .

used 1n the past decade.f Tralnlng tlmesrhave~varled from a

few weeks to over a year, w1th dlfferent comblnatlons of pre-

'r

- . -

In- ervmce tralnlng also refers to tralnlng

for every new task paraprofessmonals undertake at any 901nt
It is important to realize that any new
tralnlng, and not/to assume that 51mply working in the
other staff members. "; ~'~ N 7‘,,_; -

Methods of tralnlng haveijncluded the use of profes-

smonally packagcd materlals, of 1ocally developed materlals in

| .

; ‘buration o1

trazn;ng .

A

Pre-servic
and in- ser-
vice .

training

Training -
materials
land methods

.3 6
32




'terlals generally fall- within the area of humancéelatlons

';‘more fully 1n your later reﬁdlng.

"skllls paraprofessmonals may perform frequently 1nVolve com~{

i"mnn1tv cm11pnmomr +phhn1hn1 qﬁhnnJ tra

_("mlcro—counsellng"), and Danish.:

FFIIERE, W S T R )

college and technlcal school tralnlngg ‘The packaged ma-
skllls tralnlng, and 1nclude efforts by Carkhuff Ivey

These Wlll be descrlbed

The more complex clerlcal,f

L

; 4hn ) hi fvne
~‘~': 118 A I -

) hdurlng traln;ng,

v

' fschool and guldance program skills as well |
.gguldance program skllls w111 probably be needed by all para-'
F.professlonals except those with recent expermence W1th1n the

~'sett1ng

‘kind of tralnlng program.
: counseling tovthe traineevat eppropriate.times'may be among

QX:
slonal will ¥ obably bc 1ne£foctlvo if Lralncrs are spcndlng

.percelve the tralnee s needs for 1nformatlon and support

relatlonsha

D‘F*.l_' FERN
. T 7

’
-

tralnlng 15 sometlmes avallable for human relatlons andf*"

,School and'”

‘Some general conslderatlons apply to the plannlng of any
Flrst is. seIECtlng the tramner, as’

mentloned before,

e

has the hlghest tralnlng skllls, coupled w1th the ablllty to

_'The most appropriate person is the one who

: Provld;ng support, feedback,randpevenx'
the trainer's most 1mportan§ functlons.'
in sclectlng trainers (and 1ater, superV1sors) -is their’ ba51c
sympathy to the concopt of paraprof0551onal utlllzatlon. The
etwoen tralner or supcrvmsor and paraprofes~"

much energy batLllng themr own doubts about the paraprofes~

smonal or the paraprofessmonal role, no matter how good thelr

Another _consideration

[
3

The

. | ‘trainexr’'s

+role

other quallflcatlons mlght be. 1In addltlonato'the trainer,

37
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"ﬁhfparaprofes51onal may work

' paraprofesslonal's 1ntended superv1sor,’other paraprofes— :

-f51onals, and other guldance or teachlng staff W1th whom the,

'"descrlption54of the paraprofesslonal posltlon.v

;'and qver—tralnlng areAp0551ble.

1nd1v1duals who may part1C1pate 1n tralnlng mlght 1nc1ude the
y ¥ .

A

Second, tralnlng should be based‘on the role and task*

[y

Both under-,~

AVOidlng these depends

Training:

neither too
much nor
too llttle

‘h,largely on. advance plannlng to;be sure currlculum and'_--

materlals cover Skllls adequately.
-?to a spur—of the~moment 1n5p1ratlon on the tralner 'S part,
v51gn1f1cant facts may-be left out.

‘elther locally developed .or. commer01ally avallable, and/or

' the other hand, - acqualntance w1th the fxseal polac;es of the

_vice tralnlng and ln—serVLce tralnlng are all 1mportant.

‘w1th1n whlch thev can understand and V1sua11ze the use of

-"thelr sklils.

Vpersons of mmddlo years returning to worP, it is espec1ally

(£

For example, 1f txalnlng

ln the area of school and guldance program Skllls is left: up

r . l

Ay

tralner checkllsts are the best lnsurance agalnst thls. On‘

s ool dlstrlct is probably far removed from the paraprofes—

slonal's tasks and so would be llkely to be 1rrelevant to hls 1

or her funbtlon. 1

o

'l'h:.rd, the tra,Ln:Lng components oq orlentatlon, pre-ser-

Orlentatlon provxdos tralnees with the necessary framework

[

from vchool and gumdancc settmngs, as may bc Lhc casc wmth

mmportant that the general goals and phxlosophy of the educa—

Prepared tralnlng materlal,'

In cases where Lho trainec has been far removed '

|The: three
|components: -
“lof training

&£

‘ tmonal system and of the guldance program be made clear. _More,
.88
o . S ‘ :
B 34 .




- is also necessary

"competenc1es in these areas.-

they w1ll be applylng thelr skllls.-

4

r

-

.;spec1f1c orlentatlon to school fac1llt1es and staff members

Pre-serv1ce tralnlng in’ any of the three

v4,rsklll areas we have outllned is almed at developlng general

- .

In—serv1ce trarnlng usually

'f'focuses on speclflc skllls for a partlcular,settlng, and on

3

'helplng paraprofesslonals understand Just how, when and where

For 1nstance, explalnlng

N .

E

f'ln sefvlce traln;ng.up'

' flex1bly adapted-to ‘the tralnee s skllls.

'_ pllsh 1ts ends.-
v .

:of the guldanc

the role of - the guldance program 1n helplng students plan b

_thelr careers would probably fall w1th1n orlentatlon- develop-'

1ng human relatlons SLlllS through packaged materlals mlght

. 'be done 1n pre-serV1ce tralnlng, and learnlng to schedule

fscreenlng 1nterv1ews w1th students would probably be done 1n

E’

‘”?v Fourth, tralnmng should be structured so that lt can be '

! If a tralnee needs

half an hour to learn to rin a plece of” equ1pment but a rlgld

ES

»,schedule glVGS hlm only 10 mlnutes, the tralnlng cannot accom-

Tralnlng should also be flexlble enough to

_accommodate a variety of backgrounds, and care should be

‘taken @ot to- neutrallze the paraprofessmonal's unique- attri-

butés.' If paraprofes 10nals peak a-dlalﬂct of black Bngl h

1n a school of prodomlnantly black student populatlon, 1L may

rbe counter—productlve to try to’ alter Lhclr speech patterns

to £1L Lhc niore standard Lngllsh Wthh provalls 1n thc rest

r
program.g

~ . T o By

~

Adaptability
oftraining

C




W performance arlsés.'

4

f "; «1,. ;;‘i.~'f' '4: rig;{r

SuperV151on and Evaluatlon

After parapr fe531onals have begun performlng thelr, ”
'fdles, the:naces 1ty for supervrsmng and evaluatrnéﬂthelr
Q ’ Supervmslon and evaluatlon have two
%aanner 1n whlch taahs

of the students and

functlons'* £1rst, to 1qure that the
7are accompllshed As meetlng the needs

the program, and second, to 1nsuue that paraprofessmonals

Supervision
and' evalua=- |
tion:. * to
help the

| program .
ogran

.

are provmded wmth feedback by whﬁch they can judge Lhelr perv»

formance and change 1t if desirable. 'Addatlcnally, super—-

vmslon and evaluatlon provlde necessary data for dec1smon 3

I

B

: about salary, promatlon, and ﬁglated matters.r One other Lo

,odnd
the . para~
professional

-
..

* L

’

/ N f/a_§ L

evaluatmon consmderatlon relates to a essxng pfbgram effgcﬁ'f'

tlvenegs.
/ ,4«‘{“‘%.& . '
1mportant que Llon is wortg/nothlng here. Is the quallty of

.

the program belng enhance% or lessened by ‘the use of paraﬁv

profegslonal The answgr to this questlon takes a lqng tinme.

v

Lo reach, but the quastlon is answerable in- the t'am@. kinds

of terms- whlch opencd thla module.‘ What need should the.

paraprofésoiOnal £ill in ﬁhis setting° The paraprofeusicnal@

"*, Lhamaelveg, Lhe~sup@rv1ucr and the staff may all have valuable

A

* contributions tolmakg;W1th;n,the arcaseof program evaluation

-

and devclopmgnt. . S ~ ., L
Selectron oL a upchrsor ior paraprefcsalonalu dQPLndu
on avamlablllty ‘of staff and thclr 1ntcr@qt and-oklllsg . The,_

supervisor may or may not . have been the.tralner;fif para-

]

' . R . . i ‘ . » . . o !
professionals were trained in programs outside the institution

where thgy'are'émplqyed, the supervisor will d@finirely‘hot
P . 1 "
. . . 36 .

ThlS topic is treé tediln other modules, but an R
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y.;have'been'the trainer.

*1ty with ‘the’ program and the paraprofess1onal s functlons 1n..

' 51onal has only one superv1sor.'

Superv1sory skllls 1nclude famlllar—

1

and the ablllty to be objectlve, open and empathlc to the

}~paraprofess1onal '.”,b' 'flfl~" f.‘n? o "’?fl'i'i”

P X
In general

»

1t ls best to 1nsure that each paraprofes- u;'

ThlS system ellmlnates R

‘THe super-".

visor's

‘role -

only.one -
supervisor

i e

‘f.poss1ble confllctlng expectatlons whlch may confuse para-"

"gione of the greatest a5sets to’ his or her performance.

1_profess1onals
’"clarlfles one.

'ksiOnalehiCh,

and 1nh1b1t thelr performance. It also

flrm, stable relatlonshlp for the paraprofes—

.,

1f 1t 1s falr, supportlve, and warm, may be

Other

E o . g

b -

?;staff members should, of course, glve 1nput to the superv;sor"'
r'about the paraprofess1onal“s performance, and there w;ll be L

fdmany tlmes when 1mmed1ate feedback from staff to paraprofes—

'Q,

-'~;s1onal is. approprlate and des1rable, but flnal responslblllty«

_'fess1onals.
beX1st
BN cant factors.

,prOJects, and to use . resources effectlvely

sfquallty ofrlnteractlon W1th other Staff members.

v

' for superV1s1on should rest W1th the selected superv1sor.1,j

There are a- number of cr1ter1a for evaluatlng parapro—

The s1mplest 1s, of course, thelr demonstratlon

A of the skllls necessary to accompllsh thelr tasks, but otherS'

So are the abllltles to follow through on’ .

Other poss1ble

‘crlterla may be contrlbutlons to program development and

Methods of assess1ng effectlveness dn these crlterla

’1nclude d1rect superv1sor assessment, self—assessment, ratlngs

of student cllents, and. group dlscuss1ons w1th other staff or-. 1

too. ”Motlvatlon and 1nterest/1n pos1tlon ‘are. s1gnlf1-»ﬂ

‘Evaluationéh

criteria

Evaluat;on.
methods'l e




v.u

N methods w1ll be most effectlve 1f paraprofes51onals under-»

.
H

paraprofesslonals Cautlon should be exerc1sed agalnst
lettlng group dlscus51ons turn 1nto group evaluatlons, whlch

, i

may be overwhelmlng to the: paraprofes51onal '"Any of these -

¥

stand that superv1s10n and evaluatlon are 1ntended to serve o

a- pos1t1ve functlon , to empha51ze the1r most effect1ve4per-3

;slonal's 1nvolvement ‘in one settlng.,

‘slonal s f1rst months on the job.

to punlsh them

formances and to help develop apy less eﬁfectlve areas, not

Lae e
B

The t1m1ng of evaluatlons may dlffer in. dlfferent

'\, .‘. -

B settlngs, and may change over the course Qf a paraprofes—,f

Dally or weekly

d1scu351ons may be espec1ally helpful durlng the paraprofes-

LA R4

‘l 1mmed1ate evaluatlon may be a valuable tool to" help the llﬁﬁ

v .

o Work is. of prlmary 1mportance.

-

, .

paraprofess1onal's 1n1t1al adjustment to the ]ob and 1t 1s L

helpful if- the supervrsor ‘is frequently aVallable to d1scuss"~-7f

the paraprofesslonal's own 1mmed1ate concerns.. Seml—annual

f or annual performance rev1ews w1ll probably be. the basls forﬂ.

'isalary and prOmotlonal changes, but these formal proCedures

should not obscure the need for ong01ng evaluatlon and feed—
back R ER '

'The satlsfactlon of paraprofess1onals w1th thelr role 1s

a major factor 1n how well they perform 1t, and so evaluatlon»

‘of the 1nflucncos operatlng on them 1s just as approprlate as

’

evaluatlon of thelr act1v1t1es

1nfluenced by the Way the paraprofesslonal concept and the .

42

‘v

'l'Fvaluation:;

“On a more 1nformal basls,_ .

The atmOSphere in whlch they~ R

Thls atmosphere will be hlghlyf

[

how often?

What.affécts
‘the para-
professional:




’1nd1v1dual paiaprofesslonal were lntroduced to the staff

P . . + S \/ . , L

and whether efforts we_e made all along by planners,

',,tralners and- super1sors to promote m%tual understandlng and

"-‘cooperatlon.v

f[mafter the paraprofesslonals are’ settled 1nto thelr roles,yand

However, attltudes continue to eVOlve even

e

-

'hfong01ng evaluatlon and problem—solvlng serVe a. useful fUHCF.

gtlon.yhz 3 “-ijf]; ./ —

:tween the paraprofesslonal and the clerlcal staff.

( " One frequent ‘area of dlfflculty 1s the relatlonshlp be—"

Problems

de \

'may arlse 1f the paraprofesslonal s dutles include supervaslng _

T or - dlrectlng the work of clerlcal staff, partlcularly 1f the

',“_paraprofesslonal is: younger and less experlenoed than the

"‘seoretarles and‘clerks.-

.‘ clerlcal staff, unless the paraprofessionals

-of a paraprofesslonal who has be

'complalnt by paraprofesslonals 01ted 1n the llterature.

1f paraprofesslonals are expecteduto takevdlrectlons from L

role and'theﬁﬂ.

everyone .

" .One :

._of the most effectlve ways of conveylng respect for parapro~“eht

'h fesslonals is. to utlllze the1r abllltles as their tralnlng

'has led them to expect they wmll be used

) needs.

and to be careful -

not to have palaprofesslonals fllllng in gaps in program ::J

FIt 1s 1mportant that the superv1sor offer ong01ng support

to paraprofesslonals 1n deVeloplng thelr role*and 1nteract1ng

43

Another klnd of problem might arlse”fe

5Paraprofes~‘
{sionals andr
{cilerical

staffo

*

The super=- -
visor '

“|supports the

par%profes-
sional
P
.

|




' Wlth staff and'students,-and to encourage the advancement
of quallfled ‘1nterested paraprofess1onals.
. room for a great deal of development w1th1n the. llmlts of '

'.'dne posltlon, as well as opportunltles for promotlon to '
' {

b,other/pos1tlons. Scheduled eValuatlon perlods are a good

”-+1me ﬁnr +he d1=rnsslon*ofwrole«developmentﬁandmaavancemer*'

Often there 1s‘3_v2 8

.'a . . -

'These perlods are also useful for conslderlng the development

",of the<paraprofesslonal s role 1n relatlon to the counselor/

. ) R v
superV1sor s, partlcularly lf the paraprofesslonal pOSlthﬁ

. 'flts the new profes31onal" moder

\

The counselor/superv1sor

pshould try to be aware of h1s or %Fr own feellngs about para- ;

.professlonals and thelr role,’whlch may be strong anq\upset-.

oy
f,tlng.’ Sometlmes a oounsellng session which. 1ncludes the

[ . - ’

_professlonal the paraprofess1onal, and some other person who

is. objectlve and somewhat removed from the sltuatlon may be a .|

¢

wlse move. Counselors, of all people, know the necess1ty of

'reVeallng thelr feellngs and concerns, and a counsellng ses-
sion 1s certalnly approprlate ‘in a situatlon as crltlcal to
the counselor 5 happlneSs as his profes51onal role.L'
;_ condltlon 1s_"satlsfactlon for everyone," and chances for

, achlev1ng it are greatest when everyone can be frank about

B
L]

.

””.feellngs and needs.-

Summd/& o o }'f v if': di

In thlS rntloductory readlng we have trlcd to acqualnt
you Wlth the background,,growth 1n séope, and major 1ssues in
5the paraproﬁesslonal concept-

{ﬁ -
R program in your own settlng you Will need to make cholces on

RS
'f-.' r | 'f'l-" :46V

.he?

The ideal |

|here. . .

In plannlng a paraprofe551onal v{

.or doed

Go on from
.

s
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'f'The‘Simulatibn_WQll bé é grbup diéqﬁsSion~6f‘paréérbfessiona;

L . _ A e h:"_'; | , ) |
6: §2Secéﬁdéry;gﬁidénéeﬁéfégramgl-éhoqse fhéiacademic;lével you | '
. , pr§fef;ahd'réad.£ha£-casé'étﬁdy; Then\méet’with théfoﬁykrfpartici~ .

pants’ who havé'Chbsén7thé séme.study._'Ifﬁmére_than;eightﬁ

was

éérticipahﬁs:choose éne,lé&el; break inﬁo’tWC.iﬁr'mo;e)fgroﬁps of
. 'L’épproximately'équal éiZé} With YOurgroup,7diSCués‘tﬁe'p;aﬁping.; *
| lfqpésﬁioﬁ;_li§2ed at;the'éﬁd}of‘thé4¢a§é;study,.and frj'ta réééh_:q

i conéeﬂéus éﬁ?each.ﬁ-éhoosé sbmeogé.td7recha»tﬁé'impdftant points

~you &iscussed’and,the}deéisidns.your group made. Thé;éimu%aﬁioht"'
) exérCise‘shoulﬂ'take_abéut one and one-half'hours.f o N .

g




; CaSe Study I:. Longwood ngh School

Imaglne that you are members of the counsellng and admlnl-.'dv

N stratlve staff of Longwood ngh School You - are charged with
';outllnlhg a plan for paraprofessronal use’ and selectlng a’ SR

'candldate to" flll the posmtlon. Longwood is a school of approx-.,

.lmatelv l200 students,iwrth an ethnlc breakdown of .. 40% whlte,
35% Mexrcan—Amerlcan, lS; black and lO% native Amerlcan. The
average 1ncome level is’ low—mlddle to mlddle.! College entrances'
run about 40%, with less than 20“-complet1ng college. -The ‘
majorlty of students eventually enter trades or technlcal occupa—
' tlons. |
| There is some racral tensron at Longwood, but lt has’never
: been a major problem. The Mexlcan—Amer;cans and natlve '

‘Amerlcans seem to haVe a lower sense of group. ldentlty than
eithex whltes or blacks, though the’ blacks tend to be less ln— e
LS } . -
"Volved ln school act1v1t1es than any other ‘group.
*_‘ An lnformal needs assessment of guldance/counsellng—re~
lated needs has been conducted among five groups of people.
d
Theiy major needs are listed below, w1th1n e¢ach group, each
’need has been rdentlfled as srgnlflcant by approxmmately the
same number of respondents. |
Parents' ncedsi . ‘1) to have more information about
. - : ‘ guidance scrvices
2) to have more 1nd1vrduallzed
- help for their children ~ .
3) to feel that counselors have more

'understandlng of mlnorlty prob~~
lems‘ '

43
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’ -

Administrators' needs: 1) to have more attention paid to
L . " studént discipline problems
A N e oot 0 2). to make .efficient use of funds
“’ ’ - ' ‘* 3) ‘to make guidance functions mdre
responslve to student problems

/.l -+ Teachers' needs: . 1) to be more 1nvol{ed with the
. ' o s e guldance ‘and couhseling sgaff
W " _ S ' .in the solution of studen
’ . e ' _problems. .
2) to have tounseling groups im-
pl emented for help to students

s

W1th study problems and personal
problems e
3) to have a‘place to send dlsrup-
. : tlve students. .« . :

T
-

Counselors’ necéds: ‘1) to provide more individual‘serf
o h " : ‘yices to students '
- 2) to establish- better llalson w1th
v > the community - °
LR 3) to provide more job Sklll
T - training
\"_' 4)* to receive more clerical help
'5) to better orient students to
“ school and to guldance and coun-"
seling servmces , ‘

.Students' neceds:. l) %o receive help with personal
P : and academic. problems * . _
‘' 2) to fgel counselors are truly 1n-j

terested and trustworthy

N 1 " 13) to see counselors w1thout long
, , ) . waits o ‘ ;
< L - 4) to receive help in plannlng

- their school programs
5) to receive career information
. 6) to receive job placement 1nform-
! 'atlo%: n v »
 The counseling staff consists of five counselors and three

clerical staff: L o - | ‘ T o . .

- '; ' Mr. Adams 3, whatc m1ddle~agod rather- traditional in
« his values. . He fccls a paraprofcs51onal should pro-
o ' “<v1de extra clerlcal help.

< Mrg. Mart;ncz, a yodng Mexican—Amcrican wobman, in-

- telligent and forceful. She feels a paraprofessmonal
should come from a disadvantaged group and act as
llaxson bptween school and communlty. .

48 SRR
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37, - - Mr. Stennis, a young white man, ﬁéthodlcal and

practlcal who feels that job training is the most
. pressing need of students and that a paraprofes-
¢ Sionmal should be used to help 1n a work experlence
‘program. - -

Miss Van stone, a mlddle—aged whlte woman, warm and

+ rather motherly. She feels that a- paraprofessmonal
- should be used for student orlentatlon and dlrect
contact.;

IS ot

4 ' 4 ‘u“‘

centers.

Mrs. Harrlson, a young whlte woman, who agrees wmth‘
Mr. Adams that a paraprofe531onal -should remain at -
the clerical. level. She is usually behind with her .
own  record-keeping. Lo '

The cierical staff consists of: N _ _
Mrs. Kelly, a forty~1sh white woman, senior secretary,
competent and rather bossy.

Miss Saunders,‘ ryoung whlte'woman, a cOllege gradu~-
~ate, quiet and a bit slow but thorohgh.’

MlSS Williams,. a young black woman, a college gradu:‘p
ate, outgoing and eff1c1ent.

’

« The-current gu;dance'programolsﬁnoﬁ*Specialized.' Each

‘counselor carries an equal caseload and performs all functions

for his or her students. Each counselor assigns duties to the

clerical,staff'equally. There are no‘specialized programs or
L3 . 13 . L L'
Threc peoplc have already expressed interest in .the para-_
» :
profcsulonal p051tlon if it opens up. o
' Miss Williams of the clerical staff is one. ler
' 8kills include easc.in getting along with staff ‘and
. students, organizational abilities, good clerical
' vkzll&, and familiarity with the school and guldance
‘ program. '

4

‘Mr. 81mmons is the second. He is a young black man: g
who recently graduated from Longwood and was well =
" liked by students and staff. His clerical skills are ~
hlgh, and his communication with the black population
L9 v is excellent.,  He is fammllar with the school and the
: guidance program but on a rather general level.

49
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Mrs. Cortez is the-third. She is a Mexican-American

- woman in her late thirties. Shé has been active in

- schaol -activities for a long time through the PTA.
She previously worked for the State Department of

e EmpJoyment as a placement counselor. Her cleriéal

" skills are only moderaté; and she is rather quiet,
but is 1nLerested and follows through on progects.

_fYou have been assured by "the dlstrlct admlnlstrators that

fundlng 1s avallable for one full~t1me paraprofe551onal You .

13

k3

"’

B may hlre one or more paraprofe551onals on . part-tlme or houriy

bases, as long as you don' t exceed the total weekly hours of a
full- tlme person. You may also use volunteers. e

The major program changes suggested have been.

~

i3

oo 1) devclopment and’ lmplementatlon of a work exper-
. - - ience prdagram . v Lo
-2) estabﬂlshment of ongoing counseling groups, g
including a three-week freshman orientation com-
. ponent at the beginning of each school year
3) a peer counselind\ program within the high school
4) an ongoing community liaison effort

'bn therbésis of Ehe infofmation above, the guoup should tx

'  to reach. consensus on the follow1ng pomnts-

of' those listed o
: ~2) the general model of the paraprofesalonal posltlon
2* S to us
- 3) the functlons the paraprofe951onal will perform
-and the types of tasks he will be assigned, in-
¢luding whether the tasks. will be of a general
.+ nature or specific to a new program component
4) the most appropriate candidate of the three to
£ill the pafaprofesslonal p051tlon

.If Lhcre is tlmc remalnlng, also consmder-

5) tho paraprofesslonal tralncr you w;ll chooee and
© “the general Lypes of orlcntatlon and tralnlng you

will use ' :
6) the paraprofess ional supcrv;sor and gcneral evalua—
.. . tion crlterla ’ STe R ) -
./- ¢ L a ’ ’ E
=)
9 é

. . . .
i . - s . . » Lo
-« . ‘ R
. . . M ’ : . A
¥
-

-

Y .

.

1) the most 1mportant program change or changes to make
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'.’Case Study T Creeksmde chmentary School

This- group is now a group of . counsellng anddadmlnlstratlve
| .staff of. Creeksldc Elementary School, charged w1th outlln;ng a
'plan for paraprofessmonal use and selecting a candldate to f;ll
the pOSltlon.‘ Creek51de is a school of approxlmately 400\stu-

ﬁ*dents, K~6, with an ethnlc breakdown of abbut 40% whmte, 35%

WS

jMexmcan-Amerlcan, 15% black and log" natlve Amerlcan. Thefaver;
“age’ income level is low~m1dd1e to mlddle.b There is axtendency o
"for dlfferan ethnlc groups to avoid 1ntermixing. |
An informal needs assessment of guldance/counse11ng~re1ated
»needs has been conducted among five groups of people.‘ Their
'maJor-neede are 1lsted below; wmthln each group, each need'hes-
been 1dent1f1ed by approx:matcly the same number of respondents.

Parents' needs. - 1) to have more information about
' ' guidance services .
2) to have more 1nd1v1duallzcd-
. help for their children .
3) to feel that counseclors have more .
understanding of mlnorlty prob-
lems .
. Administrators' needs: - 1) to have more attentmon pald to
' : - S student dlsclpllnc problems -
" 2) to make efficient use of funds-
3) to make guidance functions more
- relevant to student problems .

// Teachers' nceds: , 1) to be more involved with the

’ S o . guidance and couwnseling staff in
the solution of student problems
o . 2) to have counseling groups im- -

< .- ' 7 plemented. for help to students
o ) B wikh study problems and personal
problcms _

3) to have a place to send,dlsrup—
tive students L

o’ .. ‘ \
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Counsqlors' neceds:.: f".l)jto jo¥ v de more 1nd1V1dual ser-
o A - vices to.students L
.2) . to establish better. llalson w1th
. . o . the; communlty ' .
- e . .. 3) -to receive more clerical help T
o - ' ... 4) to better orient students to '
L e o school and to guldance and coun—
’ ' -5 Useling SeerQES

" Students' needs: 1) to receive help with personal
SRR : and ‘academic problems

,

N
S

toﬂFnnl~eo&nselors—are*truly*inw~4r*
térested and truthworthy . - - :
to understand the relevance of
their school learnlng to their’
lives .
4) to understand and plan for. tran—-

: ‘ . 51tlon to junlor high school
. S ' @

There 1s one counselor for Creeks;de Mr. Stennls, a young

L3
W
* -

whlte man with. strong 1nterest in the students' overall growth,

»

: academlc, soclal, personal and phy51cal One secretary member

:does most of hls clerlcal work * Mrs. Gonzalezf a middle-agEd

i
&
Mex1can~Amerlcan.woman; Her clerlcal and organlzatlonal skllls

are only moderate, but her communlcatlon W1th all types ‘of stu~-

‘dents is excellent and she is thoroughly famlllar ‘with- the

school and guldance program.

"_You have been assured'by'the district administrators that

¢

“funding is available for one full-time’paraprofessional‘ ‘You

i3

“may. hlre ‘one or more paraprofessmonals on part~t1me or hourly

‘bases, as long as you don't exceed the total weekly hours of -

-a full-time pereon. You may utmlmze volunteers.‘

Three pcoplc have alrcady eXpressed 1ntcfest in the para~;

profcselonal pocltmon if it opens up. Mrs. Gonzalez-ls one.

" A second is Mr. Simmons, a young black man recently graduated

from hlgh sc¢hool who has worked extensmvely with clementary

»

'atudentu ln tutormng programa. His clerlcal and organlzatlonal

. S , 52
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.

SklllS are excellent but he 1s unfamlllar w1th the elementary

guldance sottnnq._ “The. thlrd 1s MlSS Wllllams, -a young whlte
Woman, a recent college graduate. She also ‘has- hlgh clerlcal

and organlzatlonal skllls and has been 1nvolved in school- A

- ,
"ccmmunlty contact‘work. She?1s,fam111ar.;nva ‘general way with

. . . B "( -
the.guidance program. A N BN

The major program changes suggested have been:

1) establishment of ongoing counseling groups, in-"
-cludlng a three-week component of orlentatlon
- to junior high .for sixth-graders
T . 2) an "outreach-to-parents" program, partlcularly to
parents of students having dlfflcultlea'Wlth
‘schoolwork Qr peers-
3) an ongoing guidan¢e group experlence for all chll—
© » dren, émphasizing llfe and career dlrectlons and
’&evelopment R , , _ .-
‘ 14 . ﬁ 3
On the basis of - thlS 1nformatlon, the group is to reach con-
N ' \

‘

sensus on the follOW1ng p01nts. -
' 1) The most- 1mportant ‘program change or changesjto
make of those ligted . "

2)" the general model of the: paraprofesslonal position

. to utilize ’

3) the functions the paraprof0531onal will fulfill and
the types of tasks he will\be assigned, including
whether they. will be of a general nature or spe—
cific to a new program component

- 4) the most appropriate .candidate of the" three to flll
f the paraprofesklonal position .
A ] ’ .
If there is time remaining, also consider:
[ s . ‘ . .

5) the paraprofessional trainer you will choose and
the general types of orientation and tralnlng you
will use

- 6) the paraprofosslonal r'uperv;us«:)r “and gencral evalua-
tJon cr:.ter.l.ao

: ! -
Y

Thla exerClsc wmll end in approxlmately one and one- half

hQura- : - ‘ \ . ,""

’
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IN DEPTH STUDY AND PRACTICE

. . . -

_The' purpose of thlS sectlen of the module is to acqualnt S

you wrth selected 11terature on toplcs related to parqprofes— :

;351ona1 programs.a Before youﬂbegln, lt 15 suggested that you

become thoroughly famlllar with the appll atmon/post—asaessment

- be helpful to you.

)
and the documents you Wlll produce. Keep these documents in

mind durlng your readlng and make whatever notes you think may

A . . - N : [

The sugdeéted'readings are diYidea into six'tépic areas.,’

v

Most are excerpts of a few pages from relevant publlcatlons.

To save tlme,“the pages are also cross—referenced by publlcatlon

N-1o) that you may read c'tra;ght through one publmcatlon. .You may‘vw

also flnd other chapters and artlcles that interest you 1n each
\

publlcatlon.. Feel free to read them as well Dlscuss‘materla;

wrth your fellow partrclpant

" The addltlonal materlals llsted are such thlngs as sample .

S

training progrdms,- extensrve paraprofessronal program de@crlp?

tions, and checrlcsts of achvmtres or competenc1ee neceesary
to es Labll h paraprefe sional programa._ Theueiare for yeur L
reference and furtﬁir readlng if you are lnterested. They may.'
be uoeful in providing deLa for the document by which you

meet module obJectlves; but most de ‘not apply dmrectly‘tq.

S
o =

planning actlv1tres." e
“You havc approxmmately three ho\r ‘to read further about

paraprofes monala, and to exchange mdeag or aak quegtlen@ of

your. fellow partlcrgants or- the ccordlnator.

e St 50
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“?l.»-Paraprofe551onal Functlons and Tasks,{

;13:)' A‘k7’NOrth Texas State Unlver51ty Preparatlon of Guldance /(:
o R Associates and Professional Counselors Within the Framework
Sl of a Competency—based Program, pp. 6*75 ' o :

-

s Suggested Readlngs -(see Referencég for full blbllographlcal cltatlon)

h’pp.'5—12, 34-40, Appendlx A, Appendix B. . -

Cone -

'Zlmpfer,‘et al - Support: Personne1 in Qchool Guldance Programs,»>u7

R T Baraproresslonal beLectlon Tv‘7_'d'l = :;ﬁ;».;.i IR Y

PR

“,QZlmpfer,v(Ed ) Paraprofe551onals in Counsellng, Guidance,f*"%'
.and Personnel Serv1ces, pp 191-196.. e R

v'f Delworth, et al Btudent Paraprofe531onals.3ngworkingﬁMbdelfﬁi}wig

'"”for ngher Educatlon, PP 17 -21%

,f:y,~u€ v?iermpfer,iet al Support Personnel ln School Guldance e
. - Programs, .p ,44 D A S

'3; 'Paraprofe551onal Tralnlng

(

' Personnel and Guldance Journal December 1974, ppw‘299 314

-

.i

wPersonnel and Guldance Journal February 1975, pp. 429 433.

h?Impact, Vol 3 No.c' pp 24- 27..f_ff;”_5ff!l] {~j»{fﬁﬂ7jn9 S

S'Zlmpfer, %Ed ) Paraprofe551onals in Counsellng, Guidance}‘*i,.i
”and Personnel Serv1ces, pp. l96~200, 202~ 207 R

. ]Delworth, et‘al Student Paraprofe551onals'7 A,WorkinngodeI;
~for ngher Educatlon, pp. 22 46. - e T

v v

, Qr'Zlmpfer, et al Support Personnel 1n School Guldance Programs,.
"vijzipp. 40- 41. ' : : T .

wg.

é»'..ii4.n Paraprofe551onal Evaluatron
vfgImpact, vol. 3 No.i , pb 27-29.. | ] -
dz_Delworth et al~' Student. Paraprofeseronalsz AﬁWorking{ModeIL;i
'for nghor Educatlon, pPp. 30 34°‘jjf‘ '4.. , »”~‘, 4‘ - 'f
) Zlmpfer, et al. f Support Personnel in School Guldancc Pro— .

_?v v.ﬁgrams,/pp. 45~ 46 R xg;.g// R
' S:'onrkmng Paraprofessmonal Programs '*',*-1,‘f.fr i"‘ .>
IR ;fPersonnel and Guldance Journal December 1974, pp 271-2&6,;ff‘

7falbu;cﬁﬂi‘7gfm-‘f'€3gﬂi fSl?y‘d»

bd
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' }EEB§9E}”V°1; 3 No..5, pp.‘30 4l ’-%‘ 1' " 71  ;ﬁ_ ? fjf"‘

S T Zimpféf, (Dd ). Paraprofe551onals in Counsellng, Guldance,
L PR and Personnel Sorv1ces, . PP 86 105,_l22 128; 136,152,

; “iZlmPfer, et al! Supgprt Personnel in. School Gugdance Pro~*4~  'f‘£jj5
©.. grams,. PP 12~ 16. ' : o , R : S

.'6;3}Issues Related to Use of Paragrofe551onals  [ W” 33:‘?sziﬂ:ff\ f'w :

i%tffff%;f;%%PérSdﬁﬁéi_and“GUIdanCE’J l7*December*1974““pp**3lﬁ'Bﬁim““****“—““*:

"Zlmpfer: (Ed.) Paraprofe551onals in Counsellng, Guldance,,:t., "'"‘"“,
and Personnel Serv1ces, pp. 44- 54._'*' . Y

(v..

. kiAllen. Peer Counsellng and Profe551onal ResponSLblllty,
' fpp 1-12 N ; R o o
»'fDelworth, et al Student Paraprofe551onals.j A;Wofkihngodel.~ﬂ_jfﬁi_?
“Jfor ngher Educatlon, pp.:27 29 - 7='*v, ’ﬂ '_ “ P

«Zlmpfer, et al Supgprt Personnel ln School Guldance Pro-'_
grams, pp 16 21 U R . e ‘
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Readlngs Cross~Indexed by Publlcatlon ‘-,-_ S ‘tv-“'f_f

_x‘hAllen.v Peer Counsellng and Profe551onal ResPonslblllty, pp' l 12.

‘”'Delworth et al Student Paraprofessmonals., A Worklng Model for
' ngher EduCatlonb pp l7-34.,»jr T

ﬁImEact,~ Vol 3 No, 5, PP+ 23-41 »fqﬁﬁ;’*jf;'?eﬂ -;¢<;f T
'rNorth Texas State Unlver51ty Preparatlon ofoGu1dance Assoclates"'

. and Professional Counselors: Wlthln the Framework of a Competency—
'Based Program, Ppp. 6= 75.'S Do

., - t*. B

o _Personnel ‘and Guldance Journal December 1974 pp 271 ~280, o
"_'285 294,7299-332 - . T i

ks Personnel and Guldance Journal, February 1974 pp. 429 433.A.-'.

-Mizlmpfer, (Ed ) Baraprofe551onals in Counseling, Guldance, and
' Personnel ‘Servicdes, pp. 86- 105, 122 128, 136 152, 167 181,,
_“191 200, 202 2ﬂ7.,‘,v o ~ : o .

w

Z;mpfer,~et 314 Support Personnel in’ School Guldance Programs,j“'
-pp;'SfZl};34*4l, 44- 46, Ap ndlxes A and B.» -

Addlthhal Materlals'- ﬁ S

,L“';l; Tralnlng Programs NI

Program e 4 ‘Cdr‘xtéfict o Insﬁ’titﬁtidn.'f

——y

_tli'anelping SkillsxProgram; S. Daniéh &‘S Pennsylvanla State University o

LA A ‘Hauer | College of Human Development:
A e 7 | university Park, Pa. 16802

BaSlC KEtendﬁgg Skllls.~4A3,Ivey“j - Mlcrotralnlng Assocaates_v-
An Introduétiop’to: | 7 ¢ 72.Blackberry Lane’/ - -
Mlcrocounsellng and B S ‘Amherst, Ma. 01002 - = -
-+ |- Helping - = . R E B T |
* + IManuals to Accompany 1 R I R
-] . Basic Attending. .- R T
. Skills . ¢ e b o T e :
- |Microcoungeling: An IR S I
. ’ Introductlon, n v
. L ParapronSSLOnals in. A. Leland . f‘Amhcrst Pelham Reglonal ngh e
R “ Occupational Re= ~ ."[ ., |  School . .
. 7. | source Centers SR PO % |- Amherst, Ma, ~01002 

<

S?i({f'“ Counselor Arde,ErOgrams T, Golden &| ’Edugationgl,ReSeachjandlﬂ
PR T S ~ | D. Wangen |'° Service Center S

"

: ,u,;{;-him o - School of Education . ;
- PR SRS -Unlver51ty of South" Dakota_ -
L RN I | Vermllllon, ‘South DakKota - f°%
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."

Statc in wrltlng the ggneral model of the paraprofes—
“sional role you feel is most valuablé in your setting,
and explain your choice in terms of the needs the '
',paraprofe951onal's activities are intended to eet.
- You need not limit your statement to needs how being
h«addressed by currently employed paraprofe551onalst

'Explaln the general nature of the: phraprof9551onal'
relationship to'the counselor -and:tlfte benefits you ex-
~ pect will ‘accrue to the program and to the ‘student from
- using. naranrnf’pqq1 onals.

f each dlmen51on. .
Indlcate whether you Wlll seek a person of any partlcular
> .age, socioeconomic status, race, or other specxflc
‘2'1y;characterlst1c, and explaln;why or why not.\

» ’ |

~Spe01fy whether- the position w111 be pald or voluntary L
fand the reasons for your: Qh01ce. .
(pp. 16 19)

Use examnles to 11_1ustrate L . v




’

On the basis of the student ana program needs discussed in
. questlop #1, list all the general types, of tasks' paraprofes- '

sionals in.your sctting will be performing and give specific

'“examples. For each, type of task indicate the-outcome to be
- achieved by its accomplishment, in terms of the programs or
the students, or both .where approprlate. These outcomes .
v-sh6u1d be. observable. (pp. 19-24) ‘ :

a




. SRR T A

\

3. Dxplaln how you would deal . w1th flve major concerns in estab-
" lishing a paraprofessional position in yout setting, including
the mechanisms you visualize for dealing with change or un-— ’
s foreseen 51Luat10na. -The flve concerns.are: o,
v a) 1n1t1al and contlnulng fundlng for the position.
b) client and staff cooperatlon with paraprofessmonals
.c) participation of institutional, communlty, and cllent
-+ members .in program planning and operation
d) the selection and preparation of counselors. for the role
*of paraprofe551onal tralner and/or ‘supervisor, and-
£ ' : .'ob1L1-1~
A Clte specmflc people, qrganlzations and methods you mlght use
. to accompllsh your plans in’ each area. (pp. 25~ 28) 2 ’

6z . .Y
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- 4. ~Llst the sclectlon crlterla you w111 use’ to’ choose parapro-
| 51f05310nals for your position. These. should be expressed as
’ » competencies or other characteristics.you wish the para~
professdonal to possess. Be sure your list addresses all _
| ; types of tanks given, in answer. to question #2. Then descrlbe'
| < at least two recruitment strategies you might employ and give
at_ 1east one .reason for- selectlng ‘each. erategy. (pp- 28- 31)
a
— ' : <
; !
f .‘, . .
C
o o 7 :é;ﬁ ‘
/| 2 v L4 o
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Outline»a.ﬁlan for a training program for yqu'pnldleJPH R
s how you will "determine -the paraprofessional's -
nd how you will adapt training procedures .-
etence already existing in the paraprofes-.

sional. Discus
‘training necds a
to levels of -comp
'~sional.*-Brieflyadescrlbevthe activities you plan for each
component of training

R

&

" § .

) .

N
; : . .
.
. -
L o

T

’

(orientation, pré-service training,

and in-service training) . cite specific staff_you'would' N

“1ike to serve

as;trainer(s)f-training programs, and institu=- -

tions. you. might utilize and give[a’rationale for‘each‘choice.i'

(pp. 32-35)

0.

e




.

" satisfaction of paraprofe551onal, supez;;;ggiand staff.

v S S Cmar R icadl
- < - T -

o - St S R . : .

Prepare a plan for superv1smng and " evaluatmng the work of .
‘the parapﬁofe551onals in_, your program. Discuss the criteria .

you will apply, glVlng examples of these criteria applied .
to specifjc tasks. Describe the method#’and - frequency of . a
your formal evaluation schedulé, and discuss any outcomnes L
and proceduxes ‘of informal evaluation you expect to rely e
upon. - Finally, outline your approach for- insuring maxlmum :

(pp 36~ 40)

-

, ) . . '
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lAIlen, D. A; Poer counsellng and profeSS1onal respons1b111ty.,

(ERIC Document Reproduction Service ED 066 679) Amherst:
UanGISLLy -of Massachusetts,-1972. -

wBenjamln, L. (BEd.)y. "Support personnel 1n the helplng profes~

s srons“" Imgact 1975 3(5), 8~ 52

© REFERENCES . .

: North Texas State. Un1vers;ty,

Delworth, U. (Bd.). "Paras, peers, and pros." ?ersonﬁel and
Guidance Journal, 1974, 53(4), 249~ 340. E ' -

]

' Delworth, Ua, & Moore, M.m "Helper plus tralner°‘ A two-phase

~program for the counselor," Pcrsonnel,and Guidan¢e Journal,
1974, 52(6), 428-433. : ’ - ‘ —

'Delworth, u., Shcrwood, G., & Casaburrl, N. Student parapro~

. fessionals: A working model for higher educatlon.
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Additional Materials

Seé section in In-Depth Study for listing of materials. rclatoa"
to Palaprofe sional Training Programs, Counsclor Aide Position
Descriptions, Project Descriptions, and Communlty Collége Para—

" professional Tralnln Currlculum.
. g
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< CBORDINMIR S RULE AND FUNCTIUNS

> ,_nm....,.....-....

Your role as coordlnator ‘is very 1mportant Your respon— 'f‘]‘f;~'
x.ﬁ."' o oo SRR

1.?_~ Slbllltles fall 1nto four categorles.

Set the Tone .. . o . '.’,f’h;“.‘», " “ ',‘ ) ; . ' ,-“ » E,:": v o EA P

v -

eeﬂﬁe———a—*4~8et_the~r¢ght»meed-«Denwt~make~th&ngsudeadly~and~berang
| Inject humor 1nto the act1v1t1es and dlscusslons,'allow people]p;df.f'f'b
to have fun On the other hand,‘make lt clear that there is a-

f&éfy serlous'purpose behlnd the workshop : People should be re—w

<”3glaxed but alert, ;nterested, and motlvated

‘7~Set the Pace

. - . " N " . ra ’ -
o . . . «
». b

Malntaln the rlght pace If thlngs bog down, ;nject some,'

,humor, ask some provocatlve questlons, get a llvely dlscus51on

-3;45 '1g01ng If thlngs are g01ng too fast and people are gettlng lost,?

.;slow down the pace,lcall for questlons, make sure partlclpantsj

-:are absorblng the materlal.u Keep the flow smooth at Junctures.
. 3 -./
~1nhthe»module.~ Wlnd up one act1v1ty w1th a- Satlsfylng resolutlon
fand ease part1c1pants lnto the next Take breaks as you sense

they are needed / Be flex1ble 1n structurlng act1v1t1és,_adapt

1

"j;:'to 1nd1v1duals and sltuatlons as needed Regard tlmes llsted, . e,

A',: . . - N RN

jn the "Module Outllne as flex1ble.;"-,1:3f‘ _;'.v"‘~, ',,“:-

kFac1lltate 'ﬁ"’V }f"’lf7 _"?e' o ;ff: ‘;3,1‘.3,~5;g: SUE

)

Dncouragc dl£ZUSSlon and 1nteractlon from the part1c1pants _fﬁty{gl }
‘ Brlng OUL the shy people, don t let the aggresslve ones domlnate.sfzfiii _;
f,fSeek out questlons and uneas1ness,_get them 1nto the open, talk o
"{them over, espec1ally at the beglnnlng , Watch fac1al expresslons‘f

handgbodyﬁlanguage, Be a trouble shooter.v Spot problems and

'V;;"V . - x . . | ' B .. w-n o 73




work  then, out.
try not’ to get in the way ?b':hf? o f_',f"ji,i f“, R A:f7‘f'

Specmflc Functlons

P S °

of Coordlnator SRS R R A

Prlor to workshOp f’

o "l‘:' ,

fStudy the

-

module thoroughly ahead of tlme._

7

1'w1th all part1c1pant materlals and thls Coordlnator s

In short, act as a gulde through the module, but

-

Be -fami"liar',i T

’

'Gulde- . o : o ‘ . » .. L ’ ) ‘ -: _:.:)

'QVMake sure. all needed materlals are present for the

ials’ Needed for Module“)
»fPrepare materlals:for the 1n1t1al act1v1ty.:

':‘dlrectlons accompanylng the materlals at the end of

) l"’
PR

oy

.See.f
{ EE

° o . i

th1s Gulde.,,;l o

o

At the workshop

‘ .

dother.

B you.w111 play in the module .fg;iﬁffﬁ7_%1ff”fi;iys

__on page ll

_(see outllne 1n Partlclpant Materlals)

Introducc yourself to paltlclpants and them to each

Brlefly explaln your background and the role'fﬁ

’

‘.‘Establlsh tlme llmltS (lunch, when day ends) and sched— i~
; 3ule for the day, and do your best to stlck to 1t.

tIntroduce 1n1t1al act1v1ty (see suggestlons startlng

”

'fLead dﬂscuss1on follow1ng 1n1tlal act1v1ty (see same

r

,suggestlons)

'“Introduce the ba51c purposes and structure of the module

: ~l,1:
Put partlcl—‘

pants questlons on the board, unless you can resolve

/

them 1mmed1ately

70
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ftworkshop (see llst on page 76 entltled "Out51de Mater—ff”’ R




' j’Make sure they are famlllar w1th the Coordlnator s

- fCrlterla for judglng the Appllcatlon/Post Assessment

'-*products.'

13,

'Assessment products.,

Lo

if tlme permlts, evaluate each

F .

parL1C1pant s products.. Plnlsh after the workshop 1£

Be aVallable for questlons and dlscuSSlon.»

\_

ifStart part1c1pants on the Appl1catlon/Post-Assessment. l:'w

'As part1c1pants flnlSh, collect the Appllcatlon/Post—’ |

'ff;necessary ;-Keep a. wrltten account of your evaluatlons
V'vfand dlSCUSS each w1th the approprlate partlclpant.;

: | BEDES
hié;lflntroduce thewéurposes of the PrefAssessment.and ha;e‘i‘ ‘
ja gr_partlclpants begln 1t. When they have completed 1t L
":J“hiand checked thelr answers, place any auestlons they //”
?;};hhave on- the board | . | » | i/
'“?;‘hRun the tape~sllde.presentatlon., Lead any dlscu551on
Zi_- follOW1ng thrs; plac1ng addltlonal questlons on. the-»
: board. v - - 4 | / ‘
'CSt,ZStart partlclpants on the“Inltlal Readlng.d'//pﬁ‘
fiéf;?Lead d!scu551on follow1ng the readlng Dlscuss the.ques~?ll
:-}tlons on the board and any new ones that/comelup.;yip “
{105;.Start partlclpants .on" the Slmulatlon and a551st where
y 1’ynecessary ~'f d'£;-' ?{"y.’:gﬂ fjﬂ'v l .
’mll}-'Start partlclpants on the In~Depth Study. Be sure bgey
.":are famrllar w1th the Po%t Assessment before they beglnﬁb
_ ;frthe 1n-depth readlng, so\that they can make approprlatejf;giff'~l'
B ;5notes hlle they are readlng Clrculate among part1cr-€i; I
pants to answer questlons and help wperever possible..” »@
SR




OUTSIDE MATERIALS NEEDED
FUR MODULE

- l;f-Allen. Pecr Counsellng and Profess1onal RGSQons1blllt1,

).

2;7 Delworth, ‘et al. Student Paraprofessmonals C A Worklng
L Model for ngher Educatlon.u"v'a . "

e North Texas State Unlvers1ty Pregaratlon of Guldance Assoc—

A“lates "and ‘Professional - Counselors Wlthln the Framework of
La Competency Based Program. '

BN

. 5. Personnel and Guldance Journal, December 1974

- oy
6 HPcrsonnel and Guldance Journal February 1974., _‘

S
e

T Zlmpfer, (Ed ) fParaprofe551onals 1n Counsellng, Guldance,rand'
' *,SPersonnel Scrv1ces » . o _ ,

’8.,'Zlmpfer, et al Support Personnel 1n School Guldance Programs.*»

*See Referenccs snctlon for complete cmtatlon.' o "”‘_’ :
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Addltlonal Materlals'

\

\,

_l; Tralnlng Programs

rogram

S

Contact

.Institﬁtion -

b o 40 Sorsummm———

,Helplng Skllls Program

S. Danlsh &

Pennsylvanla State Universi

~ A. Hauer College .of Human Developmen
: ' R University Park, Pa. 16802
.Raclc Attendlng Skllls- A. Ivey Mlcrotralnlng Assoclates
“An ‘Introduction tO » 72 *Blackberry Lane . -
Mlcfocounsellng and | Amherst, Ma- -01002; o
Helping; | : S
N Manuals o Accompany
“Basic Attendlng : . ,
. skills . . .y N e '
' Mlcrocounsollng An IR | &
Introductlon ~ S _
Paraprofes51onals'in A. Leland '.Amherst—Pelham Reglonal
Occupational. Re=. ‘ o ‘High school.
source Centers a Amherst, Ma. 91002'
e —— - - —7 —i—
| Counselor Aide - \ T. Golden & Educatlonal Resea‘ch and
Programs D Wangen gervice Center
AR : ' school of Education

¢ >

University of South ﬁakotc

Mesa Publlc Schools

2. Counselor Alde Position,DescriptiOns.. . o

HVermllllon,.South Dakota
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VERBI\L PRESENTATION FIII.LOWING]'**
INITIAL ACTIVITY

Introductory Act1V1t1es~_§

After 1ntroductlons and dlscusslon of schedule, 1ntroduce .

1n1t1al actlv;ty in'a manner slmllar to the follow1ng

1.‘I"Now I‘d llke you to dmvmde into groups of three. , R
. "+ select.one.of the group members.to play the role of. oo T e
. ‘counselor and two to play -the role of paraprofes~“*~- R
. sionals. ~ The person playlng the role of- counselor
~.will open the envelope glven ‘to hLS group and pro—“w
ceed with.the act1v1ty s : _ ,

nta1n cards lls

o

"LPass out the envelopes.‘ Th z.

¥$pg varlouSFI
tasks that paraprofessronals ml ht perform,_and the f llow1ng |

*dlrectlons to the "counselor‘. _ . L o »
The task to be accompllshe 'is the following: at
the end of 20 minutes, thef tasks listed. on the cards

. in this evenlope should be lelded into. three cate-. .

.>%f“agff.gorles N ;;9/ 51.:;'“*

. 1) tasks approprlate to the counselor g
~2) " tasks approprlatc to th paraprofessmonad
3) tasks approprlate to eltxer or both

'You and your "paraprofessmonals" may accompllsh this R
~ task in any ‘way you wish. Please do not ask questions
~of the ‘coordinator untll the 20 minutes have ended. *;J

Call tlme at the tnd of 20 mlnutes. Then proceed wmth a. dlS":‘
‘cussion like the follow1ng f ‘_ .;I”I'Irh*d fff'

»"Therc arc no rlght or wrong answers .in this task. In“rt7
on¢ program or another- paraprofoss1dnals have performed

" all the tasks listed. At the moment I'm interested in

- how the 'counselor' ‘and his ' paraprofessmonals' inter~ -

- acted and the way they'went about trylng to accompllsh

‘*the Lask. ! R ,

: : 'i_"What sort of gencral approach dld you use Lo accompllsh.-
‘s, ''sorting, the cards? -In other- words, dld the.' counselor

' .~ make. final ‘decisions, or was consensus sought on each -

, ‘ card? Did the 'counsclokr' assign the card-sorting task
L to the paraprof0551onalsl and supervmse thclr workh

Q « 'il: _‘_,f . j C ‘»Ii 7‘1

L 8 _' =




was the deck divided into thirds with each member of - ‘
- the group sharing an equal portlon of the work? «(Lead
“dlscuSSLOn ). . .

."How aid the 'counselors' feel abbut theirtrojés?
(Lead d;scu551on ) R S

. : i“HOw did the paraprofessmonals' feel about thelr roles’
R ’(Lead dlSCuSSlon ) S ‘ _
| -

_tion as Fn'l-anq

When part101pants are flnlshed contrlbutlng, resume presenta—_-"

R S “Thls task ‘was aSSLgned for three main reasons, - First, we
' T . . wanted you to have a chance to role-play the counselor/
;”paraprofGSSLOnal relationship and experience some aspects -
‘of it. Second, we, wanted you to sense the confusion and
| . . frustration that can arise when a paraprofeSSLOnal posi~ - =%
SRR SN “tion is astablished without sufficient ‘planning of the '
" . paraprofessional's: role, tasks, and relationship to the
. _V_"counsellng staff. .. Third,; we wanted to acquaint. you ‘
‘ . with some of the SpGlelC tasks you might consider in v
*_,plannlng for a paraprofe551onal position. Al the tasks
R .- listed on the cards ‘have been performed at some time by-a .
o . .paraprofessional in some setting.  The tasks are. taken
Lo © - (with modificatjons) from the "Dnumcratlon of Tasks for
- Counseling & Guidance Support Personnel by Three Levels .
of Responsibility using the ASCA- (Amerlcan School Counselor .
,TA55001atlon) Role - Statement" in Zimpfer et al., 1971, :
rcmted in the ;eferences. . : L

!

PR pe "There are many pomnts of v1ew on the use of paraplefe
1 - . . sionals in counseling and guldance. “In the course of
¢ . this module, we  hope to acquaint you with the major lssues
concerning their use and to assist you in developlng I
‘gplans Eor | paraprofessmonal pOSlthn in your ‘own settlng

{ -m,rl"Are Lhcrc any quoetlons or cons;deratlons for 1mmed1ate
B , ;dl alon°" A(List on . board )

{ | Usmng the module outllnc, explaln the gcncral SeLUP °f the :

| 'V,module, what thc actlvmtlcs w111 be lmkc in cach segment, and any

Al

1 tfn**ftxschcdule con 1doxatlons you havc not é&rcady covercd.' You mlght

- mentlon at thalemG thaL the In~Dcpth SLudy and the Appllcatmon/ .

flgest what partlcxpants may do 1f they finish early.

E : e - . 7 N » . : - . .

. . . . KN . R . T . . . : B

: T O _ N »
. . : R ¢

) : : -

'13Post—Assessment Wlll probably be qulte flex1ble in length and sug~tn; .




~

COORDINATUR S CRITERIA FOR
APPI §GATIONI POST ASSESSMENT

GENERAL CRITERIA e

c{\," 'v.

+ Look' for coherence and comprehensiveness in the partici-

”ﬂ-people, organmza,‘

pant's approach to 1ssues.

'ﬁ”developed

C detalled, and could actually be used.

; {}should be 1ncluded in thc dlSCUSSlon of 1ssues.

" SLook for rcaSOnable, floxlble planning that allows for unfore~

:.:LOOR fox Lcuponqe Lhat addrc s all pomnt'
fﬁuéstian.

‘as pres entpd 1n thc questlon if that would produce repeti-

Ideas.snould be logically g

_no 1dea should be "thrown 1n".W1thout justlfl-

.catlon ‘and reasonable relatlon to the rest of the plan.f

3

n‘,Therc should be 1ndlcatlon that the partlclpant has trled
S;to view all ramlflcatlons of utlllzlng paraprofes51onals

" and has planned comprehens1vely to deal w1th all conCerns._ -

LS

' Look for cv1dcncc that the partmcmpant Ss. plan is - practlcal,

]

The names of spec1f1c,

ons, and programs which'éan be employed

The actual'

'L'approaches andkmethods of problem solv1ng on Wthh partlcl- o

I‘ K

»f-pantﬁchuses shoulg be,dlscussed;

P
e

nfseen problemC ‘and 1ncludes mcchanmsms for collecting and

ﬂusmng continual ‘Feedback.

mentioned in the

ﬂoquer, the polnts necd not ‘be addresScd eﬁactly o

L

tious or awkward replies.

6 |
80 .




. 5. Be. sure you read’ both the questlon 1tself and the coordlna-'
o ' tor S crlterla for eacﬁ questlon to be sure the answer

adequately coVers all p01nts.

‘.
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v

'a, ”The staicment should 5pec1fy the model by name (alde

v
s . . PRy LT i . v

LA ey . “':. (RPN X & r . . g:f'bu

g o . . N

3
.
»

SPECIFIC CRITERIA

e

‘' The statement

‘model, speclallst model; "new professional" model),
and discuss it fully enough to .si#ow comprehensron of -
~its components and how they interrelate.
- should contain a logical rationale for the choice of
“the model. This rationaleé should be based on specific
v connectlons between client and program needs and the
- ' proposed paraprofesslonal role.-
by rne'statement.snould alscuss~tne'type and amount of
. counselor direction the paraprofessional will receive,.
" and how the paraprofessional‘'s role benefits the program
: . - and the students it serves. -
- - in terms of freelng counseloxr time, in terms of carrying-
. . out ‘program ‘activities fully or accomplishing new ones;
. © or in terms Of changing the quality of direct contact
‘ ~with 1nd1v1duals seeking help from the guldance program.
v G The statement ‘should. descrlbe the spec1al characterlstlcs'
A i (such as' aye, socioeconomic status, race,.or others) of .
. the person sought, for the position and explain their -
- significance, or else indicate why such’ characterlstlcs
;are 1rrelevant in this position., o .
o d. TThe statement should dlscuss remuneratlon in the posrtmon A
) o : ,and present at least one reason for this chorce. RN -_;
-2.. The types of tasks llsted should address in some way all needs
. .discussed in the . participant's answer to- question #1.
' type should be illustrated by at least one example (e.g.,
. "clerical tasks, such ‘as typing; cemmunlcatlng with teaching
v staff, such as wrltlng and delivering weekly guidance program
activity notices"). ’
of each typec of task should be explained as cobservable out-
comes for the program, outcomes-for the student, or both. - &
: Student - outcomes may be omitted when their relationship to
, program outcomes 1is too ObVlOua or Loo gcnerallzed to need
: dlSCUSSlOH. e :
' 3. The dlscusSLOn of each concern should 1nc1ude reference to
U specific people, ‘organizations and methods to be used in re-
S -solying. cach, or elsc an explanation of why a particular
‘concern is not appllcable to'.the partlclpant'" situwation.
- Bach’discussion should include some: provision fpr ongorng S
S handllng of that conccrn and ways to deal wrth posslble R
v .future changca.: o v : S
The list of crltcrla should be phrased in terms of - competen~

, should possess.

lgﬁjmﬁm ...... Vil e

Benefits should be discussed

*
}

“Bach -

The outcomes expected “from performance

cies (skills) and/or other characteristics the paraprofessional
“The list should ‘include .competencies for all
types of La 1;.ted in answer to’'question.#2. At least two

o8z e

e i . . .




- recruitndnt stra'feg es should bczf-descmbed wa.th at,lea'st‘ one
.+ reason g;vcn fo r*c;ch chOlce“,“ o L =TT -

his dlscu551on of
es requl

5. The partmcmpant should base the paraprofes
‘ sional's training nceds on. competen01 of the

1 and 1ndlcate how & 111 bulld on
‘competency 1evels determlned hrough the selectlon progess. . -
The plan should_indlcate how the training_program.can be ac-
' commodated to aifferent competency‘l-
S each of rhe three COmgonents‘(orientatio
' ipn-service tralnlng) shoul

'paraptoiessmona

ing, and—n
robable 1ength of training £ime. Tralner(s))
i tltutlons should be cmted,speuiblcallv an
: janation should

or else an exp:
of why @ partlcular consmderatlon 1s no t app
smtuatlon.'

- 6. Thc supcrvmgion/evaluatlon plan'spould dlscuss thc crltcrla by
:  which,the paraprofcssmonal will be evaluated.and-mllustrate

- these criteria applied to speci 3

- . evaluatlon should be .e; inecd
. - glude the rgcommcnd

llcable

R " be given
7 koo ‘the partxcxpant s

foreaecs (1£ Qny),Avpproaches whlcﬁ mlgh be used

e | _”'j‘f  . conﬁllct,_aﬁd.ways,of ascertamnlng anc ,
S rofeﬁsxonalq, paraprofessionals and other gtaff (e;
mectlngs, ounsclxng, reassignmcnt cf tasks, etc.

W . . . :
{ w! L o
Eoge Y




T Your bas1c tasks in the wrap—up are to.

l) summarize what has gone on -and’ been accompllshed ‘
2) resolve any unanswered questions i
3) point out sources for additional study; go through the
; Reference section briefly, add -any sources you know of
4) mention any technical assistance available--experts re- .
lated to module toplcs to whom partlclpants mlght be

‘ able to turn for help. - : . . . I

In addltlon, S1nce evaluatlon of thelr documents may take you

nqulte aome tlme, yOu w1ll probably need to arrange to communlcate
‘f,the results*of your evaluatlon to some partlclpants at a 1ater

_ time.

- . Z

' Try'tdvcrcate a‘scnse of resdlution as the workshop ends, a sense’
of cloalng and accomplmshmcnt—-try to send partlclpants off ‘with

'good fccllngs about their expcrlencc. - e

'4-’-. . A
) B . .

no

~




you w1ll need a set of materlals

ﬁor the Introductory Act1v1ty._

for each group of threc partlclpants.' The materlals for each

group should be placed in an envelope Wthh contalns the "Coun~ .
/ -+
selor s" Dlrectlons and a deck of 3x5 cards. »One "Card Statement"
should be placéd on eaCh card. ¥
] . ' B —
.‘ . iv" - :
‘\ E ) - .
v } . -
* a4
; ) 81 T
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L "COUNSL‘LOR‘S" DIRECTIONS e S
by The task to be. accompllshed 1s the follOW1ng - at the 'end of
20 mlnuteu, the task~ 1%sted on the cards»ln thls envelope should
be lelde 1nto 3 categoraes.. . _ t
1) tasks approprmatc to the counselor : .
.2)’ tasks appropriate- to® the parapro£e591onal =
3)_tasks approprlatc to elther ox both e
You and your "paraprofeaslonals" may accompl;g -
] "way you wish. Pldase do not ask questmons oft'
» untll the 20 mxnuteﬁ‘have ended.. ; IR
) : o . b} L i *'_;;"'J "/:;
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: , » : . ) - //
. . . et
- . . . . Ve
4 Qv
: 3 B : - , ) <.
. v" . - '. - . - 9 .
FR 4 *
\
- m :\ : ¢

- e
-

A\
»

9.




'Check supplle
Cvform against
;ijulred,
”u.attentlo

7, ‘.‘;
‘ L CARD STATEMENTS

s . of standard
the quantlty re—
order or call to thel»
n of Hhe secretary

 meetin

f 1nqu1ry about

 new po
neCessary

:leSCuSS sugg
~-brought up.
‘ gs s

Help in es
1le or procedures where

eSthnS and probleﬁsk

+

at regular staff

n tasks ‘to. clérical‘brfij{f”
U;;llled Pers:
i f'to

thelr abllltles.v;v

St - T ;ifrom.scOring ‘service:
o ~‘Meet on a ‘reégu ax: bas1s w1th : o s
o elerical and other support . Complete standardlzed reports ,
s fpersonnel staff toil nform-,f-’ of. contacts Wlth counsclees.f_“s:
+ them of new’ pollcy ‘and pro- T SR
.C edurcs,‘and rolrc;t “from ., 3Act as a rccordcn in’ a Varlety
; ”them suggestlons “and plOblﬂmS’” of small-grohp dlscus51on or -
“y ¥ ghey: are. oncounterlng 1n h:';counsellng s1tuat10ns. ' .
o their worki g § S SRR v
y :‘( ) ) : ) ) R _»,fr"“ . y'_.‘ . ‘ (’,
& g ;’__ - 87 - “ g ,‘ o

& letter o
- ls and supplles.za_ QVASSlg
l”~PLepare notlces to teachers
4 :?'concernlng dates of- ‘group-
S f,testlng -and’ other guldance
. ”'actmv;tles whlch may 1nterj ‘

,Trupt classes.nw_

'E»and send them to.

ype completed cas

.

'-nype-reports of

en work for

o summarles,j775'

‘-.Check studént free perlods o' h f"_
:rschedule regular app01ntments;A R

case confer—

o "ences
,Schedule a9901ntments,.worklng o
nd. both student; b
. o ',free;trm
mlllar W1th perL'.,,_w f_necessary to see a student
in’ electronic *during class tlme, ‘check wmth

p’ent used

repare the notlces
maln offlces.

'"SuperV1se a,d‘coordlnate the-_
,act1v1t1e_ ‘of . clerical OT. '
other sklcled personnel

'VDlst ri

k'LlSt ach;evement
<. for puplls, L
' -vand/or guldance offlcefrecords.';qf;%

her as to the mOSt

'convenlent tlme.

check the master calen—iﬁ!f”Obtaln for the guldance off1Ce'f
to 1dent1fy the items tO o ”ilnformatlon'from the student s
cluded in the ‘pext. day's cumulatlve foldeﬁ‘sﬁg,

est results
post on dumulative

ute test data returned

tabllshlng-l.vf"'H




M

',Informally
- "and support to formur coun~
selees..r,~ . S
give' 1nformatlon prepared*in-*
advance to the counselee. X
PrOV1de to counselees and
thelxr parents factual explan
atlons of testrng termSy;,

'Prepare objectlve sotations R

provrde lnformatlon

Engage

7 el
the counséﬁee in 1n—” T
formal ‘as.a means
of puttlng hlm at - ease_and
establlshlng an. openness to"
counseling. espec1ally for .
potentlal counselees who are
hostlle toward Or apprehen—
s1ve of counsellng.'

'*Bé aVailabiefto talk w1th stu—'

.

dents ‘and be’ able-
0 3_mmer11 ate resouJ:Ces ln

to dlrect them e

. about. the:students after IR
meetlngs w1th them. L

Tell' tudents how and where

\

1f}dentlfy students taklng part
. in. small group-. discussions -
*whO‘are'in need of counselind.

fp':' ‘Ehcourade such Students}tp

SR Act as- d;scussron 1eader

e and/or audlovrsual alds.

~ see, couhselor
s p01ntments 1f necessary“.

Observe Verbal and nonverbal
.1nteractlon in groups,wfol

- lowing. predetcrmlned cues
*and procedures for maklng'
jobservatlons.:- ’
Partlclpate in lnformal e
superf1c1a1 social conver— ﬁ
sation in a small group of “p
counselees to help put- themé
4t easé and to establlsh

L]

o latlonshlps
: prOV1de d by forthcomlnq
’ counsellng--'

r ",".

1ﬁ/f»
:;5 Qmall group settlngm 1

AN

in_ wrlttén foam.

dlsCuss1on

Ald “in lmprovcmentéof P rsonal

s L appearance of students .
‘using discussion technrq

Y.
ues”

to requesk needed resources.jtj'

.strtve to

the beglnnrng of helplng re§t”Z
that may be, vgf\%fH

' fr.“-,Prepare results of smail groupL-A

emergenCy s1tuatlons.

Make home., V1s1ts to- parents of

problem students in order tO’ ;-$f~';”

1dent1fy environmen nt- factors
‘which ‘might be contrlbutlng to
problems. '

W v ow

Make careful factual notes of
home ursrts to- parents ot
problem.students.j» .:,

Keep records
port to' a: former counselee.

In. extracurrlcular act1vrt1es
and " 1nformal
dcvelop among’ poten
tial counselees p051t1ve
attltudes roward the functlons
and facrlltles of the guldance-
offlce..

Malntaln a flle of test booklets;

Check dates of lar
testlng agalnst S
to avoid schedullng confllcts.'-

e—group

\

COunt and dlstrlbute test forms )

to teachers.___‘
MODltOI tost rooms.f
Adminlster routlno sLandardlzed

“tests and other appralsal
1nstruments -

‘student contacts,p"i‘

hool calendar,;df

of follow- p Sup—ff_,'a




hp;,Proflle routlnc standardlzed
- tests and: appralsal 1nstru—
’_.ments._~~ B o

ﬂCollect tesL answer sheets and -

,’pack ‘them: for malllng.m..

,k'lcollect reusable test booklets}
' Lcount them,

and store them.py

VCheck all scords of tests to
_1!?1dentlfy a partlcular popula-'»ﬁ
;otlon.’;,; S

F . . "- : .

" .school. plans for senidrs: -

BRI e
P Y .

7o
LI

Remove -from file of. occupa-._- e

" tional llterature all- - - PESEERSA §
publlcatlons more than five . S
years old..rﬁl 1;22, N v.f.Wf‘:fy’*

.

Malntaln a chart of post hlgh

.college. acceptances, armed :
forces. enllstments, JObS ac— =
cepted S T

'e,Gomplete+standar&tzed~reports~vl
~of contacts. with potentlal
' counselees. o

Contact varlous Sources for
needed records: and~related

~information’ releVant to coun~ -

_sellng, e.g., previous schools

','for transfer students. y

- Score routine’ standardlzed R
' tests and other: appralsal fj;{,
‘f_lnstruments. : L

,.;Identlfy students (from records)
- whose school achievement and -
- test records show dlscrepan01es.

."_Secure 1nformat10n from an
‘vlnterv1eweé by means - of - a seml-
'structured or .structured-

1nterv1ew schedule..f.n- o
i :

v Search for new sources of in-

formatlon about counselees and -
thelr env1ronment. ) -

Prepare notlces of mcctlngs
and prepare ‘name cards.;

'~Check with students rcapplylng

to take-collége boards: and '
ot?er such tests.K ' :

Tabulate student responses .as, L

" to the occupations they would
llke to have more 1nformatlon-‘
about. S L |

»

- Operate office and classroom S s

SeCure
_ﬁ_of ‘a routine nature according -
. toa general follcw~up plan.\

- couns lees.,,-

equlpment-< typewrlter, m1meo~u-
- graph,; ditto, overhead® - '
progector, £ilm strlp, and
movle prOJector.x

T o
. P

Make surveys OF student summer -
act1V1t1es.”wQ, e I

~

1low—up 1nformatlon 3'v~d7i}fdd

:Malntaln a llSt or card flle
- of Companies. whlch have hired .
- formexr students,

cross 1ndeXed
by occupatlon ’ :

!* o -
Obtaln and malntaln routlne S

information on the scope ‘and.

,character of the world of work S

Prepare standardlzed reportsu
and contacts with placement -
agencles and thelr personnel

Search for new placemcnt re—il'
sources  that may be useful t

Occ pat'onal Tltles (D O TA).

Ma'ntaln a llbrary oi voca- \&"'

 tignal- llterature for cow selees.e~'”

W 1te letters o£ 1nqu1ry_for
audiovisual catalogs and 2
T terlals.k S
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_ b
r“i‘syﬂ;Be responsxble for ﬁllm, fllm—‘ Telephone jOb SlteS ‘and in- S
gff.’j:Astrlp, and‘reCordlng llbrarles. “dustries: the possibility, o o
}fﬂﬂﬁs¢”Care for locatlon.'-, - o of field" trlp Discuss their S
§j1‘35'_ e o Aj&g'Vpreferred tlme for V151tors,;“ RN

S 'EStabllSh schndule for pro—f.f o number of" grudents Who ‘may.

‘ ;ﬁ}V1d1ng necessary information el attend, and procedures for

o to students ‘apout’ tests .- g., maklng arrangements.; '
AR AR ‘college bpards and natlohal ‘ -
L o erlt. AR ) L Develop specmflc
. T ',f. jm,“ portunxtles for»and
‘ '.-“ o not handled “thr

When and where to
lacemeqt

apply -
-gsources of addltional

S, nformatlo ’

h?ch'when ‘and where tests -

will, be’ admlnlstered
tO’get

B

1T“when And where
test results

bbb, S ST

AerV1ew college representa—fla
' trves and note lnﬁorma”;on. o

students to obtaln ff/ja;

Rt Z\ss:,st
1al a1 PRt

.anOrmatlon on flnanc
shman or1enta—f3
flinctions of .

as part of

P

;ﬁxplaln durlng fre
1on the role and

ﬁupport personnc
;guldance pr! gram. N .

3
. o
.t

"tainffoutine
f}ie scope and -
the world of -work .’

1es whlch

reference. ! to
t trends.' , - SN S
B -,ﬁr'cou elors may use;ﬁor referral,f

re student

epa 1
,“1f1c referr’l agencles. j ”~~

' Through approprlate channels,~ e
. egtablish and maintain worklngj]ggg
relataonshlps with organlzed

tacement. ageﬂcmes 1n the
communlty C o
\

staff and materlal

_To check “the” authent1c1ty of a 5 G
specific plece of occupatlonal availalble: to a group as an- Ain-
information, conta,t persons - ',i£°¥ﬁ f;On resource: 'persofn, 0 A .
currently employed 1N that 0C~ ;%tel”}-he group how and . where te e
‘cupation (pOSSlbl' sources.;* ﬂi acqf;re needed resources. VAV
parents and frie ds) . R y ‘ RS A
v ; .'fp PO . o / r
s o = %
P R A A e
Jas Ak R
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A

. . B Coe C.
"\ ! . : ,‘

Identlfy studcnts who are- in’

! .academic trouble and. might
en\flt from summer school.

’lf1s nd otlces to studcnts con—"

. use a llbrary or check—out

# pe BesyindmeR——

P
. . CE R e
Lt LY .

Y
.

system to “locate materlals and. -

‘pfsupplles loaned ‘to teachers.

fMalntaln a llbrary of profes-

" sional literature for teachers :

Vand students. S . y
N~ - )

Descrlbe‘test Yesults to

”;teachers and other staff.

fleld V1slts"
study place—

,‘fTell parents how and where tO;..
.{vrequest peeded resources’;v. _

'“Desgrlbe ‘to parents college

Z”vexpectancy tablesf_

7
°
a

'Be ‘available. to. Lalk w1th B

- parents and be able to direct

' them to immediate resources,

ems 2y

in emergency situatlons. .

‘-vInqulre of teachers

Establlsh and malntain contact

5

with staff members for re~

' iferral purposes. ,

Be .available to talk w1th :
teachers and be. able to dlrect
.them to 1mmed1ate resources -
~1n emergency 51tuatlons.

Athstrlbute to teachers or other ~
'staffvhembers reference mater-
lals. ‘ ) ‘. . ‘ . &‘ I

> need for
publlshed material or films. .
'relating to mental heailth,:
“learning, social patholpgy,
and. career development.~ :

varepare a blbllography £pr ‘. L
. teachers. of locally available e
materials. for guldange-related '
,toplcs.

ffPrepare for staff d;strlbutlon

"7fcop1es of recent articles on/

topics of concern or contro—
'VerSy. 0 .
-_Order for teachers materials, )
£ilms,. tapes, books related . . = ™
to guldance functions. - - '

¢

Telephonevschool personnel and

+ others to makefappointméﬁts.

"Inform palean of types’ of tests
used. in testlng program from

- material prepared by school
/fcounselor.-',fx _f

b

ngInform parents of OCCUpathnal
f@,opp0rtun1t1es for thelr chlld

. 0...}". . ’._‘.
SETIE T T - Lo

91 °

‘r

 pePform routine collecting and

~ analytical statistical opera- .
tions as a research asSlstant.

J/

v

87"




"»Become 1nvolved in the deflnl—”
- of *the role of support person-

program. T S ) K

e

tion and continued development.

nel in’'the local gu1dance .

Become 1nvolved ‘in the evalua-

" tion of. contrlbutlons of support

personnel to the objectives of el
"the local guldance program., o

-Contact ir the communlty persons
~who would .come:to’ the school, .
or aid f1nanc1ally guldance 1n-1'
~service training, or serve as -
resource person.‘v o

-Contact former graduates to have
“them return, ‘to speak with present -
students about employment tech--v""
- -nical school, or college.

M}

lMake statistical’ analyses of.ffl
.”Establlsh expectancy ‘taples for?;

" ious. colleges commonly &@ttended
} school

, -In soc1al cOnLacts away from

”,the guidance office, explain.
‘the functionsj;of. the guidance”

- and ﬂhelr parents.

';Prepan
‘be dis rlbuted to students,

test. scores. : g
student achievement in school I
and projected success-at var~. °

by students at thls partlcular

W

office to potentlal counselees:;;

regular.newsletters to

teache s, and other: interested .
persons, regarding such: 1tems
as ‘announcements - concerning

'? tests, occu&atlonal 1nformatlon,,

'the puypose and procedures in-

volved in the scrvmces offered

1nd1vmdual to conduct »
seml ars on: partlcular occupa-'

VPlan ‘and deslgn regula
‘board dlsplays. '

. iAct as gulde, show1ng the facll-
'»thltles of the guldance office to
‘v;sltors. :

Interpreg the cOmmunlty in e}

viwhlch the . @chool is located,’ 1ts
_%Ianguage, and 1ts customs.

f:Check packlng sllp agalnst order
oon 1ncom1ng supplles. ‘ = '

'2}rect students ' to appropriate
t

udent personnel. or reference

“material when student' makes ,
wfscontact with guldanceldepart-4pbﬁr
fment seeklng help,.”” =

T

pulietin

K
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. ‘ TAPE SLIDE SCRIPT |

| - - PLANNING PARAPROFESSIONAL PROGRAMS

"SLIDL B Cawpro. './i_-

I, .Nurse talklng to a551stant f,-i;' Narrator.,'Parapfofa5516nals
o \ o form a.growing segment.of

. ' . people ‘in thé - "helplng"'
S profe551ons.'~
;f2?~'Paraprofe551onal helplng T e e
R ,youngster shoot a basket.u_ 2 Paraprofe551onals are em- .. ©
B S L :  ployed in fields as leerse

o X as health, recreation, _
c g education, and mental health :
R o B ‘services.r o
V3, ‘Two students walklng, S 3. _Some are ald, some are o
g“‘u‘talklng. : S, 2] volunte .
‘fd;vaartoon' four 1dent¢cal 4, Paraprofe551onals are called'_,‘u

. figures with four" tltles by different names: * support -

.~ (those 'in narrator' s - personnel,. technicians, . = .-
'speech) underneath aldes, asclstants. -
5. Cartobn" four flgures. 'ijS;' Personally,.paraprofes~v

_Four~sect10n photo
“talking to studen

“at - papers, talkln
selor. *

IQCaxtcbn.

older whitg male, black
male, black female,f,

- " Mexican-American male;

Japanese female in col- |
lege gown Wlth dlpl ma.g

para-‘
professional Lypln

: . -,r//
flgure with « -

t/ﬁ%klngf
coun-

f'~_$10nals  pan. the ‘entire ' _
range of personal charac-
teristics such as age, ‘race, -
socioeconomic. background
and education. )

6. Paraprofessmonals serve in ‘
all kinds of roles, inc¢lud- -
ing clerical and adminis~ ..
‘trative dusies, information
gatherlng and dlssemlnatlon,
_and personal contact wmth
program cllents R :

A

% . 1w

'ﬂ7,; What unlgles all this Vériety ;

quizzi.al face and words,

"Whae IS a pafaprofes~

smonal’", . _ T

T : T ,

of pegople and functlons?




N

3

s
.

. . 4

- _{_ oo

.

- ‘nessman. .’

pbserving

+

“student paraprdfeséional _
counselor lead

discussion group.

o i e e
Can o T Lt

 vBlack=adﬁlégparapfofes-'fﬁ'
'hsional‘intrbducing.whita
'counselor and black busi-

e T s T T e e
Rl Bt L Rt

T e '

" ular needs of a program or .-

. & e o Gt .
N . N
o e e e e AY

Basically paraprpfessionals
are people who possess L
specific skills or charac-

teristics which fit partic-

clientele..

"@héif fofmal?éducational

preparation-is usually not
,as;great,as:the profes—-
sionals,g[_, R

A

il

B L2l - c e - !’
ISP LIy S o

- 10.

12.:
""x“paraprofessianal and stu=
'*gfdentldutsideioffice;

o li;.
- sighing a publication)_u,
. layout. S o

Raraprofessibnallléoking
over data'printouﬁgm :

Paraprofessional de-

‘-

.Shot of Mexicah~Américén;

' Lettering on door is at

‘13, Woman typing:

16,

}f;bast‘partially*in
vvapanigba_, '

t

.:BOy'afawing cartoons.

M

"Maﬁlgginthh;bughﬁcol~‘

_1cgetqatalogs._"

e

10.

12. ,
-~ program neéds;'

3.

14.

. information. -

ey
=

often their skilts—ark-mer

limited.thaﬁ.the,prOfgsé‘

_ sionals. . e

Sl
- “area their skill levels may

A |

{;-.‘;but'within'fhat limited -

be very high. ...

.and-éxactly'Wha§ the

Lt N
o : ‘ »
-

Somefpafaprofessionals_pOSf,V
;sgssVspecifia.performance‘
skills, such as clexical, ..

4

presenting, or_publiciﬁlng",;

v .

N . e .
orgdanization skills,

L] - »
» "
. ¥ w

]

| . .,or specialized tech- Lo

I S AN
" ckills at displaying,-¢ "

L=

: :Womaﬁ[using,cOmputet.;.
R T : - - - ~ ‘nical knowledge and skills.
“d @: : N "IVQ v ‘ - .v ‘ ‘ B _‘ - 4 . " '
24 17, . Professional woman ad- 17. - Others may be able to com~.
=% - ,dressing group of adul® ' mUnicate.effectivcly with’
va . femaleé.clients. - .. particular taxrget groups -
g R T U . partly becausc they themg -
P . N ' - gelves arc members of the , -
! I G . ~ ‘target group. e SRR
S C AR B : ‘ c ' SRRV S
. : R A 5 el L mil
‘ 18. Black speaker addres- . . -~ 18. paraprdéfessionals who are” - % .
o sing black stgdents;v" ‘ " members of minority groups .. ...
’ E ' S may be éspeciallY“effegpivex;Qay
: , . o . in dealihg. with other minoxr- /-
. - o 0 ity client's problems. . .- W
o - . N ) 3 o S [
# . 94 \ ‘
- ‘ A
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S
ks
* .
A
Y

Mciican~Am¢rican;student
to counselor.

7 19.
- talkind

.

© Two stu@entS'dutdOOrs, 20
talking- R

.

20,

Ay -

19

: N .
L gpieta we MW

... .and also- in helping'a
program perceive,and a
just to,minorityaneeds.

-'Similarly,'paraprofessiOnalS'

"whose,aqes-match‘t‘ ient
may have special insight
into and empathy with the

' glients? situations.

on, wprofessio
paxaprofessional = 1
jprovea services toO stu—
dents."” L

capti

i&—:@nx?\_’« |
..

TWO ts, ohe helping
‘?anothcr’with~d;science _
~.coupsc,(hcxtboodytitle:j~
~yisible) . . R

22: Two studen

i

T
-
4

-

-

v

&

g L

t black woman t
tudcnt-ih-somc’
source'center,w R

23, hdul
ko

B Al

~ student ﬁaraprofe?SEDnai”
;ﬁ:lookihgfat_papcrs_pVér-'
ﬂ{counsclor'

<

hhdnjon'ﬁexéphohe."r

i3

‘@hite gtudent
. &“blaCk'Paﬁcﬁt_iﬁffIOQtyQ
'Y‘:~ahcme.g= R T .

RS

kind"fﬁV-f'ﬁ’

25,

tfﬁﬂlkiﬁq t0, i

ot

e L/’f -

§v . o .
21 Caft o] . figure of coun- ‘91, Within the guida
‘ y bigger yarious roles have.devel_
*“nfessionals.

oped for paraprol

»

e o ;\_:\

in-apeas such as
rohlems O
£ion problems. -

fétudent

“gtudy P
interac

e center managers

; gible for

. s of ‘the: =

fguidanca‘prngam, such as -

- fcareer materialS'libraries
.ok dbllegefinformaﬁion
~centexrs. ‘They may oF may
‘not pe 'students. '

23.

to counsclors do
nseloxr-
trative an

‘Nssistants
_ ty of cou
dire&tedvadminis

(clericdlhtaSKng

R EI .

da

)

S e avE
.Paraprofessmona}sghave‘
rwannéd_crisis~cenﬁer-hot~
S ines. S0 R
'.~.aéﬁed-as”“bigxbrOthers
tg_elementary :

1 v‘qh-}i,l_c_lr-g_x_ 4

- @"anq-sisters"
" gchoo
‘ ’ B | —— — -
] Poutreach",»‘
the.cqmmunity_
ce services. ]
nication..

;zﬁﬁfabtcd;ﬁ
bring

guidan
‘commu

. )

| -agents to
,_andKﬁchool
into'clOSQrb

—

1: :

-
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nt

_28.

Cartobn :

'The klnd of paraprofessmonal

Uncle Sam—type - 28.
Acharacter,p01nt1ng flnger, : vpf;most approprlate for-your
.,captlon,."What do YOU .* getting depends on the needs
‘need’" Lt ‘ ~:'_;¢f~ - of those your program, serves -
S AU “and’ the skills and charac-
R “teristics a- paraprofe551onal
) ~needs to flll those’ needs.
29. -Counselor looking at: - 29.;5Establlsh1ng a parapspfes— - -
v "Orientation" module. = - _sional program calls upon S
S R ~ all the program- development '
~sKiIls we have focused on: :
~ throughout. these modules. . . "< .
30. - Group meeting: 30. . . ..in order to acedmpllsh
: e ~ - planning tasks, structurlng
) tasks, implementing tasks, .
Yo x -+ and’ declslon—maklng or evalua-
v _ . tlon tasks. .
T Bl:ﬁ_student‘belng dlrected Bl.A;A carefully planned para-'ﬂ{
. by staff member to para—v - professional program can e
profeeglonal.,;g_‘ result ip better_ services - o
‘ Sy foragfnigstadenth*z~.4&5 T
. 32. Counselor wmth abov : :32,v.,¥L-.and greater jOb satls—ﬁ
' staff member and. above '~;, - fiaction ‘for the whole '
paraprofessional, smmllqg, .guldance staff. o
talklng . o - N e
'33. Counselor siLting;vhegéé . §3..‘So, procccd w1th the module o
«on shot, hgidlng up and , * “‘materials to become better
-+, reading one resourcé for T acqualnted with, paraprofes-
“this ‘module, perhaps P&G: . sionals. . ;
_ Journal,,"Parao, Peers, '
- 'and Pros," Degcember 1974. o .
o - ’ ‘- ..d’; v ) 2
i '.',:' ) f'- ' v . . :
, no“‘ ) , ‘ ‘ -'_
i . ‘ . 4,
’. . L 0 .
o - . Rs T )
A . ? ° . )
1) > . :f
\‘ 92 . ]
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o .. s'é‘a 2. *‘“i;ff“ (LED -

e R o . ° e

P o : + S
I\PPENB X C e

? N e ;;STAFF |

MODULE.DFSCRIPTIONS

l Orlentatlon

: . lees ‘an. 1n~depth‘approach to understandlng what the compre—
* L herngive approach o guidance: counselrng,_and placement is,

' what 1TS auvantanes are; howpcompetency-base&“trarnlng is
related to using this approaciy - and hewlto'determine what

tralnlng is’ relevant. Requlres 15 - 20 hours to complete

ed Outccmes -j-" 4j‘ﬁ'-:_ .

s e e el 3
N
(]
423
Pn
43
(o]
(6]
4]
P
lal

: I ; Pnesents varlous methods of plannlng -and conductlng a needs .
L assessment as well as ways of summarizing. analyzindg,. and.
: reportlng the data. Requlres 15 - 20 hours\to complete.:

Computer ‘AS c‘rsted Report1ngf7“1[ ;v'.., B ST o

e |

Provmdes a general knowledge of- the\p}ocess necessary to.

v develop an ‘affective ‘Computer tnfoxmation gystem a and enables -

+’ the part1c1pant to select-the hest?epproac h for gatherlng and
\ : \

R A
&

el - ‘analyzing data from: all; aVailable’o tions, . a district: s - °
‘ partlcular needs. Requires . 10"~ 12 hkour \to complete._ L “{“‘
' 4. _ t Guldance Program Assessment o .
Q;; S provides an understandrnq of why & current gu'dance program
,:‘ P assessment, is needed, how the assessment can bg\conduc ed
S ¥ and what use can be made of the data after lt ¢ obtained
prad R Requires'lo - 12 hours to complete. ,
¢« a4 . A C . . ) ’ o ¥
~%$’ 5 11s and Ob’ectlves"' \ .
w Ph 0 e '- ) ; .
X S Makes use of the current “status assessment and deslred out- .
Ty R comes assessment reports to preduce a complete set\of ‘program
unﬁ; T .oalv and student performance ObjGCthGS for a new rogram. .
.ﬁ;@ o equmres 10 12 hcurs to. complete. ‘ _ R\
| n.‘ .'g; o« - o SL t e - X . . . . \ .
JE IR R v C’ & . Lo . oo RS : ]
A E;R S atcéiesAWhich would be approp 1te to the goals
& ef tne program beind s tAuctiged specifies
‘ , ,ssessment of alternative etra;pgl presented;
T ]uatlonrprggedures for the elQFted strategxes.
= 1§“hours to. comple \ N \
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: 7,¢JGroups and Group Leadershlp Skllls - ,,_~. _ kr“~Jv*;~~*'»l*’-*“ o
s B o : *”::;,o LT
;sj~'**'Presenﬁs an" overv1ew of ways ‘school counselors or other SR L
, '+ educators.could use group leadership'skills with task groups, '['/'
. .guidance droups, and counseling dgroups to- implement a compre-. o
“hensive carcer guidance system. The’ module also facilitates .
© the development of three basic comlunlcatlon skills that are -, S
. useful 1n_faczlltat1ng 1nterpersonal interaction in all-group =~ . - .|
. settings. ‘Requires 12 - 15 hours to. complete. S o N ‘
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~ o and evaluate a paraprofessional schoél guidance program’ in ' . S
BN hls/her own setting.’ Also presents” the shistory, develgpment, = .

and major lssues invélved in the utilization- of paraprofess1onals.

equires, 12 lSﬂhours to- complete._
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